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Executive Summary 

 

Three primary methods were used to collect the data for this evaluation. Site directors 

entered data on attendance, demographics, programming, and teacher-reported program impacts 

into the US Department of Education’s 21APR online platform. Research assistants used the 

CLASS tool to conduct systematic observations of interactions between program staff and their 

students. Observations were conducted at 25 sites across the state, including urban and rural 

areas. Interrater reliability between observers was high, as indicated by an overall agreement rate 

of 92.1%. Survey data was also collected through an online platform. Teachers (N = 286), 

parents (N = 587), children (N = 1,637), and community partners (N = 45) completed surveys 

from late January through late June 2021 regarding their perceptions of the program. 

The 132 21st CCLCs in North Dakota served 2,645 regular attendees, along with 1,143 

non-regular attendees. Participants were fairly evenly split between males and females. About 

two-thirds were white, and the largest non-white group was American Indian or Alaska Native, 

at 14.2%. A large majority of participants were in grades PreK to 5, about one-third received free 

or reduced-price lunch, and about 11% had special needs. STEM activities were the most 

common type of activities offered by programs, followed by physical activity, homework help, 

and literacy activities. 

According to teacher reports, 91% of participants improved in homework completion and 

class participation over the school year. Regarding student behavior, teachers reported that 96% 

of participants in grades 6-12 and 84% of elementary participants improved, for an overall 

improvement rate of 86%. 

On the surveys, strong majorities of children, parents, teachers, and community partners 

endorsed every positive statement about the program. All groups of respondents agreed that 

safety, the activities, and the academic support that programs provide were the best and most 

important aspects of the programs. Most respondents had no concerns about the program and no 

suggestions for improvement. Among the few who did indicate some areas of concern, issues 

related to resources, communication, and behavior management were the most prevalent. 

The observations showed that the 21st CCLCs in North Dakota provided high levels of 

emotional support and were also strong in classroom organization. Sessions including several 

grade levels may be even stronger in these areas than single-grade sessions. The centers were 

much weaker in providing instructional support and lagged slightly behind regular school 

classrooms in this area. Science sessions, in particular, were stronger in instructional support, 

and this finding may provide a starting point for trainings on how staff can strengthen their work 

in this area. In addition to focusing training efforts, the use of the CLASS across the state also 

provided a common language and set of goals for 21st CCLC staff. Further research is needed to 

determine whether improvements in CLASS scores in 21st CCLCs will be seen after training 

occurs, and, if so, whether those improvements will in turn translate into positive learning 

outcomes for children.  
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Background 

 

More than 1.6 million children and youth in the U.S. attend 21st Century Community 

Learning Centers (21st CCLCs), federally funded afterschool programs available in each state 

particularly for students who attend high-poverty and low-performing schools (U.S. Dept. of 

Education, 2020). These 10,125 centers are intended to do much more than provide supervision 

and safety for children after school while their parents are still at work. Their mission includes 

academic support and enrichment, social and emotional learning, drug and violence prevention, 

and physical activity and nutrition education (Afterschool Alliance, 2021). In North Dakota the 

21st CCLC programs are administered by the North Dakota Department of Public Instruction 

(DPI) and operated locally through grants awarded by the DPI. 

Each state is mandated to conduct evaluations of its 21st CCLC programs. Thus, the 

North Dakota DPI contracted with North Dakota State University to conduct the statewide 

evaluation of 21st CCLCs in North Dakota in 2020-2021. As part of this contract, a revised 

evaluation plan was created in November 2020. In addition to the collection of the standard 

required Government Performance and Results Act (GPRA) performance indicators, the plan included 

a pilot study of the use of the Classroom Assessment Scoring System (CLASS; Pianta, et al., 

2008) as a tool to measure process outcomes, specifically focusing on the quality of staff-student 

interactions. The plan also called for the collection of survey data from teachers, parents, 

children, and community partners. This report fulfills another provision of the contract, which is 

to provide a final report evaluating the 21st CCLC programs in North Dakota. 

 

Evaluation Methods and Measures 

 

Three primary methods were used to collect the data for this evaluation. Site directors 

were required to enter data on attendance, demographics, programming, and teacher-reported 

program impacts into the US Department of Education’s 21APR online platform. This 

information is necessary to fulfill the department’s reporting requirements. However, it sheds 

very little light on the actual quality of the programs and does not help programs in pinpointing 

how they might be able to improve. For this reason, the DPI chose to include the use of 

systematic observations of interactions between program staff and their students. The CLASS 

tool was used to conduct these observations. 

The CLASS has been used extensively in research on regular classroom instruction, and 

the U.S. Early Childhood Learning and Knowledge Center (2021) uses the pre-K version for 

national evaluations of Head Start. But we can find no published reports of its use in out-of-

school-time settings such as 21st CCLCs. With foundations in socioecological theories of 

development (e.g., Bronfenbrenner & Morris, 1998) and constructivist theories of learning (e.g., 

Rogoff, 1990; Vygotsky, 1978), the CLASS is a structured observation protocol that focuses on 

the interactions that take place between staff and students. It provides scores on ten dimensions, 
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which are grouped into three domains. The domain of Emotional Support includes the 

dimensions of Positive Climate, Negative Climate (reverse-scored), Teacher Sensitivity, and 

Regard for Student Perspectives. Classroom Organization includes the dimensions of Behavior 

Management, Productivity, and Instructional Learning Formats. Instructional Support includes 

Concept Development, Quality of Feedback, and Language Modeling (Pianta et al., 2008). 

Observations were conducted at 25 sites across the state, including urban and rural areas. 

Prior to beginning observations, seven observers completed a two-day training in using the 

CLASS K-3 and then passed a test, achieving at least 80% agreement with master coders across 

all ten dimensions on each of five video-recorded classroom sessions. Agreement is defined as 

being within one point of each other. The NDSU IRB approved the study, and informed consent 

letters were sent to all teachers and parents. 

Although only one observer is needed at each session, we chose to have two observers 

conduct each observation so that we could test for and ensure high reliability. At each site, 

observers observed for 20 minutes, taking notes on all interactions between staff and students. 

Then they spent 10 minutes reviewing their notes and determining a score for each of the 10 

dimensions. They then repeated that cycle one more time. Doing only two observation cycles per 

session was an adaptation necessitated by the shortened hours of afterschool programs; when the 

CLASS is used in regular school classrooms, four to six of these cycles are standard (Pianta et 

al., 2008). The CLASS scores are based on the behavior of all of the adults in the room during 

the observation cycle; the observers did not necessarily focus on just one teacher or staff 

member. Both structured activities and unstructured free time were observed, as well as 

transitions. Only rooms including students from kindergarten to third grade were observed, to 

match the version of the CLASS observers were trained to use, and because that grade range is 

the most prevalent in 21st CCLCs in the state. 

Scores on each dimension range from 1 to 7. Observers are trained to consider a number 

of different indicators for each dimension, and to categorize each indicator as being in the low, 

middle, or high range. If nearly all indicators for a dimension are within the low range, the 

dimension is scored as 1; medium range, 4; and high range, 7. If there is a mix of indicators from 

different ranges, then the dimension is scored with a 2, 3, 5, or 6, depending on whether the mix 

is predominantly in the low range with some middle, the middle range with some low, the middle 

range with some high, or in the high range with some middle, respectively. 

Interrater reliability between observers was high, as indicated by an overall agreement 

rate of 92.1%. The CLASS manual reports average reliability of 87% across several national 

studies (Pianta et al., 2008). If the observers did choose different scores for a particular 

dimension, their scores were averaged. 

For each session, scores across the two cycles were averaged to obtain a score for each of 

the ten dimensions, and then domain scores were calculated as means of their respective 

dimensions. Observers also recorded the grade level(s), format, and content of the session. 
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Survey data was also collected through an online platform. Teachers (N = 286), parents 

(N = 587), children (N = 1,637), and community partners (N = 45) completed surveys from late 

January through late June 2021 regarding their perceptions of the program. On the child surveys, 

a graphical and audio interface was used to assist young readers in understanding the questions 

and available responses. 

 

Evaluation Results 

 

Results from 21APR GRPA Measures 

 

Center Types 

 

Of the 132 Centers in North Dakota, 118 were in public schools, 10 were community 

based, 1 was faith-based, and 3 were of some other type. 

 

People Served 

 

Data submitted for fall of 2020 show that 21st CCLCs in North Dakota served 2,645 

regular attendees (defined as attending 30 days or more during the school year), along with 1,143 

non-regular attendees. See Table 1. Data are not yet complete for spring 2021. Data for summer 

2020 show there were 1,018 children served. In addition, 7,041 adults and family members were 

served. 

 

Table 1. Attendees Served Based on Type, Fall 2020 

Attendees Served Number Percentage 

Regular Student Attendees 2,645 22.3 

Non-Regular Student Attendees 1,143 9.6 

Summer Attendees 1,018 8.6 

Total Student Attendees, Summer & Fall 4,806 40.6 

Adults/Family Members 7,041 59.4 

Total 11,847 100 

 

 

The demographic data in Table 2 shows that the participants were fairly evenly split 

between males and females. About two-thirds were white, and the largest non-white group was 

American Indian or Alaska Native, at 14.2%. A large majority of participants were in grades 

PreK to 5, whereas just under 12% were in the upper grades. Only 1.6% were English Language 

Learners, about one-third received free or reduced-price lunch, and about 11% had special needs.  
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Table 2. Participant Demographics, Fall 2020 

Group Number Percentage 

Attendance   

   < 30 Days 1143 30.2 

   30 – 59 Days 1517 40.0 

   60 – 89 Days 1092 28.8 

   >= 90 Days 36 1.0 

   Total 3788 100 

   

Sex   

   Male 1884 49.7 

   Female 1794 47.4 

   Unknown 110 2.9 

   Total 3788 100 

   

Race/ Ethnicity   

   American Indian or Alaska Native 539 14.2 

   Asian 34 0.9 

   Black or African American 134 3.5 

   Hispanic or Latino 184 4.6 

   Native Hawaiian or Pacific Islander 9 0.2 

   White 2542 67.1 

   Two or more races 192 5.1 

   Unknown 154 4.1 

   Total 3788 100 

   

Grade Level   

   PreK – 5 3412 88.3 

   6 – 12  451 11.7 

   Total 3863 100 

   

English Language Learners 59 1.6 

Free and Reduced Lunch 1286 33.9 

Special Needs 411 10.9 
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Frequency and Duration of Activities Offered 

STEM activities were the most common type of activities offered by programs and the 

most frequently offered, followed by physical activity, homework help, and literacy activities. 

See Table 3. The vast majority of programs offer these four types of activities more than once 

per week. The next most common types of activities were arts and music, mentoring, and college 

and career readiness. In the 21APR system, programs were also asked to indicate whether each 

activity also qualified as “college and career readiness,” and 184 activities (56% of the total) 

were marked as such. 

 

Table 3. Frequency of Activity Offerings 

Activity Type More than 

once/week 

More than 

once/month 

Monthly Once per 

term 

Academic     

   STEM 77 4 0 1 

   Literacy 43 4 0 0 

   English Language Learners’ 

Support 

1 0 0 0 

   Entrepreneurship 0 0 1 1 

   Arts & Music 15 3 0 0 

   Violence Prevention 0 1 0 0 

   Truancy Prevention 0 0 2 0 

     

Other Activities     

   Homework Help 47 1 0 0 

   Physical Activity 65 1 0 0 

   Community/Service Learning 4 1 1 1 

   Mentoring 14 0 0 0 

   Drug Prevention 0 1 2 0 

   Counseling Programs 1 0 0 0 

   Youth Leadership 3 0 1 0 

   College & Career Readiness 15 0 0 0 
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Most STEM activities lasted 1-2 hours each, whereas most other activities lasted under 

one hour. Homework help was fairly evenly split between under one hour and 1-2 hours. See 

Table 4. A small number of STEM and literacy activities lasted 2-4 hours. 

 

Table 4. Time Spent on Activities 

 More than once/week More than monthly 

Activity Type 2-4 hours 1-2 hours < 1 hour 1-2 hours < 1 hour 

Academic      

   STEMa 9 50 17 0 4 

   Literacyb 3 9 31 0 3 

   English Language 

Learners’ Support 

0 0 1 0 0 

   Entrepreneurship 0 0 0 0 0 

   Arts & Music 0 3 12 3 0 

   Violence Prevention 0 0 0 1 0 

   Truancy Prevention 0 0 0 0 0 

      

Other Activities      

   Homework Help 1 24 22 1 0 

   Physical Activity 0 13 52 1 0 

   Community/Service 

Learning 

0 1 3 1 0 

   Mentoring 0 3 11 0 0 

   Drug Prevention 0 0 0 1 0 

   Counseling Programs 0 0 1 0 0 

   Youth Leadership 0 0 3 0 0 

   College & Career 

Readiness 

1 6 8 0 0 

aOne program reported STEM more than once/week for 4 hours. 
bOne program reported Literacy more than monthly for 2-4 hours. 

Note. All programs that reported an activity monthly or once per term reported the time spent as 

1-2 hours. 
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Staffing of Programs 

Roughly a quarter of paid staff members at the 21st CCLCs were college students, a fifth 

were school day teachers, and another fifth were subcontracted staff. See Table 5. Of the 

volunteers, nearly all were college students. 

 

 

Table 5. Number and Percentage of Paid and Volunteer Staff of Each Type 

 Paid Staff Volunteer Staff 

Staffing Type Number Percentage Number Percentage 

Administrators 41 7.1 0 0 

College Students 147 25.3 60 96.8 

Community Members 34 5.9 2 3.2 

High School Students 9 1.6 0 0 

Parents 0 0 0 0 

School Day Teachers 110 19.0 0 0 

Other Non-teaching School Staff 96 16.6 0 0 

Subcontracted Staff 119 20.5 0 0 

Other 24 4.1 0 0 

Total 580 100 62 100 

 

 

 

Outcome Measures 

 

According to teacher reports, 91% of participants improved in homework completion and 

class participation over the school year. See Table 6. There was little difference in this rate of 

improvement between the elementary and upper grade levels. Regarding student behavior, 

teachers reported that 96% of participants in grades 6-12 and 84% of elementary participants 

improved, for an overall improvement rate of 86%. 

 

 

Table 6. Teacher-reported Improvement among Regular Attendees on 21APR GRPA Measures 

Improvement Shown in: Elementary Grades 6-12 Overall 

Homework completion and class participation 90% 93% 91% 

Student Behavior 84% 96% 86% 

Note. Elementary N = 682. Grades 6-12 N = 108. Overall N = 790. 
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Results from Surveys of Teachers, Parents, Children, and Partners 

 

In addition to the overall results reported below, graphs of survey results broken down by 

grantee (region) are presented in the Appendix. 

 

Parent Surveys 

 

Of the 587 parents responding on the parent survey, strong majorities agreed with every 

positive statement about the program. See Table 7. The highest levels of agreement were with 

the statement “I would refer a friend or relative’s child to the program” (96%) and “The program 

offers a safe setting” (93%). The highest level of disagreement, at 8%, was with the statement 

“The program relates closely to content taught during the school day.” The most frequent 

responses of “Neither agree nor disagree” occurred on the questions of whether the child’s 

reading and math had improved as a result of participating in the program, with 37% and 35%, 

respectively, choosing the neutral response. 

 

Table 7. Frequencies of Responses on the Parent Survey 

Question on Parent Survey % Agree % Disagree 

Child’s reading improved 57 6 

Child’s math improved 59 6 

Child’s attitude towards school improved 73 3 

Program relates closely to content taught during school day 63 8 

Program offers variety of activities to help them learn 86 4 

Program offers a safe setting 93 3 

Happy with communication from staff 83 7 

Staff have warm, positive relationships with students 89 3 

I can make suggestions or voice concerns to staff or leaders 83 5 

Would refer a friend or relative’s child 96 1 

Child satisfied with program  89 2 

Parent satisfied with program  87 3 

Note. N = 587. “Strongly agree” and “Agree” responses were combined in the % Agree column. 

“Strongly disagree” and “Disagree” responses were combined in the % Disagree column. 

“Neutral” responses are not shown but can be computed as the percentages in the two columns 

subtracted from 100. 
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The parent survey also included some questions eliciting open-ended responses, which 

we grouped into categories. More detailed lists of these responses are presented in the Appendix. 

Of the 369 parents responding with aspects of the program they were satisfied with, the top three 

most common responses had to do with the program’s activities, safety, and provision of 

academic support. See Table 8. 

 

Table 8. Aspects of the Program Parents Were Satisfied With 

Aspect of the Program Number Percentage 

Activities 101 27.4 

Safety 91 24.7 

Academic support 83 22.5 

Structure and operation of the program 33 8.9 

Parents like all aspects of the program 32 8.7 

Communication  29 7.9 

Note. N = 369. Parents’ open-ended responses were coded into these categories. 

 

On the question eliciting aspects of the program parents were dissatisfied with, 204 

parents responded, but 159 of them (78%) said they had no concerns. See Table 9 and the 

Appendix. The top concern of the rest was behavior management, with 11 parents mentioning 

issues such as unfair handling of misbehavior, allowing children to be disruptive, and failure to 

address bullying. 

 

Table 9. Aspects of the Program Parents Were Dissatisfied With 

Aspect of the Program Number Percentage 

Parents had no concerns 159 77.9 

Behavior management   11 5.4 

Program schedule    7  3.4 

Technology use    6  2.9 

Communication     6  2.9 

Attitudes of staff    4  2.0 

Homework    4  2.0 

COVID-19 impacted the operation of the program    3  1.5 

Staffing     2  1.0 

Snacks provided    2  1.0 

Individualized Education Program accommodations    1  0.5 

Note. N = 204. Parents’ open-ended responses were coded into these categories. 
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When asked if they had recommendations for improvement of the program, 191 parents 

responded, but 133 of them (70%) said they had no suggestions. See Table 10 and the Appendix. 

The most common suggestions among the rest focused on the provision of additional resources, 

such as tutoring programs, outside activities, and changing activities each year to avoid 

redundancy. Another set of responses had to do with the program schedule, primarily asking for 

more flexibility. 

 

Table 10. Parents’ Recommendations for the Improvement of the Program 

Recommendation to improve the following: Number Percentage 

Parents had no suggestions  133 69.6 

Provision of additional resources   20 10.5 

Program schedule   14 7.3 

Communication   11 5.8 

Homework    6 3.1 

Behavior management     4 2.1 

Technology use    2 1.0 

Snacks provided    1 0.5 

Note. N = 191. Parents’ open-ended responses were coded into these categories. 

 

 

Teacher Surveys 

Of the 286 teachers responding on the teacher survey, majorities agreed with all of the 

positive statements about the program. See Table 11. On the one statement that was not 

positively worded, “Program staff needs additional training,” there was no response that captured 

a majority, but 44% disagreed and another 32% choose “Neither agree nor disagree.” The most 

strongly endorsed statement was “The program is beneficial to students and families,” with 93% 

agreement. The lowest levels of agreement (though still over 50%) and highest levels of 

disagreement (though still under 25%) came on three items about the communication of staff 

with them as teachers. 
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Table 11. Frequencies of Responses on the Teacher Survey 

Question on Teacher Survey % Agree % Disagree 

I have a good understanding of program goals 83 10 

I have a good understanding of what program expects of me  73 14 

Program relates closely to content taught during school day 63 12 

Activities and curriculum are engaging 83 5 

Staff communicates with me regularly regarding students’ 

progress 

53 23 

Program staff needs additional training 24 44 

I can make suggestions or voice concerns to staff 78 5 

Program is beneficial to students and families 93 2 

Satisfied with frequency of communication about academic 

progress 

53 22 

Satisfied with frequency of communication about behavioral 

progress 

56 21 

Program activities address students’ behavioral needs 55 16 

Program activities address students’ academic needs 59 15 

Note. N = 286. “Strongly agree” and “Agree” responses were combined in the % Agree column. 

“Strongly disagree” and “Disagree” responses were combined in the % Disagree column. 

“Neutral” responses are not shown but can be computed as the percentages in the two columns 

subtracted from 100. 

 

The teacher survey also included some questions eliciting open-ended responses, which 

we grouped into categories. More detailed lists of these responses are presented in the Appendix. 

Of the 153 teachers responding with the benefits they saw in the program, the top three most 

common responses had to do with the program’s activities, safety and support, and homework 

assistance. See Table 12. Those who listed activities mentioned that students engaged with others 

above and below their grade in activities that were not offered in their regular classrooms, and 

that some students enjoyed the program’s STEAM activities rather than sports. 

 

Table 12. Teachers’ Reports of the Benefits of the Program 

Benefit Number Percentage 

Activities   78 51.0 

Safety and support   34 22.2 

Homework assistance   16 10.5 

Student growth   15 9.8 

Program structure and operations    5  3.3 

No benefits observed     5  3.3 

Note. N = 153. Teachers’ open-ended responses were coded into these categories. 
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On the question eliciting aspects of the program parents were dissatisfied with, 104 

teachers responded, but 63 of them (61%) said they had no concerns. See Table 13 and the 

Appendix. Among the rest, one category of top concerns was program structure and operations, 

including concerns about funding, lack of services for PreK, and mismatch of expectations 

between parents and the program. Another area of dissatisfaction was behavior management, 

including comments on a lack of consistent rule enforcement and lack of staff training on how to 

deal with misbehavior.  

 

Table 13. Aspects of the Program Teachers Were Dissatisfied With 

Aspect of the Program Number Percentage 

Teachers had no concerns   63 60.6 

Program structure and operation   13 12.5 

Behavior management   13 12.5 

Communication   10 9.6 

Activities    5 4.8 

Note. N = 104. Teachers’ open-ended responses were coded into these categories. 

 

When asked if they had recommendations for improvement of the program, 101 teachers 

responded, but 59 of them (58%) said they had no suggestions. See Table 14 and the Appendix. 

The most common suggestions among the rest focused on staff training, primarily around 

classroom management. Another set of responses had to do with the improving activities by 

providing more homework help, more activities for older youth, and more science, art, cooking, 

and field trips. Teachers also suggested that additional resources would allow the program to 

serve more children, and that frequency of communication of program staff with them regarding 

students’ behavioral and academic goals could be improved. 

 

Table 14. Teachers’ Recommendations for the Improvement of the Program 

Recommendation to improve the following: Number Percentage 

Teachers had no suggestions   59 58.4 

Staff training    13 12.9 

Activities    11 10.9 

Provision of additional resources   10 9.9 

Communication    8  7.9 

Note. N = 101. Teachers’ open-ended responses were coded into these categories. 
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Child Surveys 

 

Of the 1,637 children responding on the child survey, strong majorities agreed with every 

positive statement about the program. See Table 15. The highest levels of agreement were with 

the statement “I feel safe here in the program” (96%) and “I have friends here in the program” 

(95%). The lowest levels of agreement (though still over 75%) and highest levels of 

disagreement (though still under 12%) came on items asking if the activities they do in the 

program help them do math better and read better, and if they like school better because they go 

to the 21st CCLC after school. The highest frequency of neutral responses was on the item asking 

if the activities they do in the program help them do math better. 

 

Table 15. Frequencies of Responses on the Child Survey 

Question on Child Survey % Agree % Disagree 

The activities I do here help me do math better 77 11 

The activities I do here help me read better 82 10 

I really like the activities we do here 93 4 

The activities we do here help me learn new things 91 6 

It’s easy to ask a teacher for help here 92 5 

The other kids in the program are nice to me 86 7 

I have friends here in the program 95 3 

I feel safe here in the program 96 3 

I like to go here after school 89 7 

I like school better because I go here after school 83 11 

Note. N = 1,637. “Strongly agree” and “Agree” responses were combined in the % Agree 

column. “Strongly disagree” and “Disagree” responses were combined in the % Disagree 

column. “Neutral” responses are not shown but can be computed as the percentages in the two 

columns subtracted from 100. 

 

 

The child survey also included some questions eliciting open-ended responses, which we 

grouped into categories. More detailed lists of these responses are presented in the Appendix. Of 

the 1,497 children who responded to the question asking them what they liked about the 

program, a majority mentioned activities. See Table 16. The top six activities they listed, in order 

of prevalence, are free time/recess, art, games, gym, reading, and STEM, with each being 

mentioned by at least 75 children. The fact that the program allowed them to spend time with 

their friends was also something children liked, with a few also listing the opportunity to make 

new friends. Children also mentioned how they liked being with the program staff, whom they 

described as kind and helpful. 
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Table 16. Aspects of the Program Children Liked 

Aspect of the Program Number Percentage 

Activities 929 62.1 

Friendships 279 18.6 

Caring relationships 130 8.7 

Provision of snacks 101 6.7 

Academic Support   58 3.9 

Note. N = 1497. Children’s open-ended responses were coded into these categories. 

  

On the question of what things in the program they did not like, the majority of children 

who gave a response said there was nothing they did not like. See Table 17. Of the rest, just 

under a quarter listed something about the activities, including that they were boring or they 

didn’t have any choices. The two specific activities listed the most as not liked were reading and 

spelling and going outside when it’s cold. The next most prevalent category of aspects children 

disliked included negative behaviors of children toward each other, such as bullying and student 

disruptiveness. 

 

Table 17. Aspects of the Program Children Didn’t Like 

Aspect of the Program Number Percentage 

Nothing they didn’t like  679 56.0 

Activities 279 23.0 

Negative behaviors 151 12.5 

Leaving the program early 34 2.8 

Snacks provided 31 2.6 

The program sessions are long 28 2.3 

COVID-19 impacted children’s interactions with others 10 0.8 

Note. N = 1212. Children’s open-ended responses were coded into these categories. 
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Community Partner Surveys 

 

Of the 45 community partners responding on the partner survey, strong majorities agreed 

with every positive statement about the program. See Table 18. The highest levels of agreement 

were with the statements “The program is beneficial to students and families” (93%) and “I am 

satisfied with the director or staff’s interactions with me as a partner” (91%). The highest levels 

of disagreement (but still below 15%) were seen for the statements about the director or staff 

communicating with the partner regularly about the importance and impact of their involvement 

or contributions. The lowest level of agreement (at 73%) and highest level of neutral responses 

(at 20%) were for the statement “The program relates closely to content taught during the school 

day.” 

 

Table 18. Frequencies of Responses on the Partner Survey 

Question on Partner Survey % Agree % Disagree 

I have a good understanding of program goals 87 7 

I have a good understanding of what program expects of me  89 7 

Program relates closely to content taught during school day 73 7 

Staff communicates with me regularly regarding importance of 

my involvement or contributions 

78 11 

Staff communicates with me regularly about impact or results 

of my involvement or contributions 

78 13 

I can make suggestions or voice concerns to staff 87 9 

Program is beneficial to students and families 93 7 

Satisfied with director or staff’s interactions with me as a 

partner 

91 4 

Note. N = 45. “Strongly agree” and “Agree” responses were combined in the % Agree column. 

“Strongly disagree” and “Disagree” responses were combined in the % Disagree column. 

“Neutral” responses are not shown but can be computed as the percentages in the two columns 

subtracted from 100. 

 

The partner survey also included some questions eliciting open-ended responses, which 

we grouped into categories. More detailed lists of these responses are presented in the Appendix. 

When asked how their organization contributes to the program, 23 partners responded. Of those, 

10 said that they provide the program with additional resources, such as a location, staff, and 

snacks Another 9 indicated that they provided educational opportunities, such as field trips or 

guest visits to the program. Two partners provided community engagement opportunities, and 

two provided some funding to programs. 

When asked what they saw as the benefits of the program, 38 partners responded. Of 

those, 16 mentioned how the program provided children with educational support and 

enrichment, such as homework assistance and engaging activities. Another 16 listed broader 
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ways that the program supported children and families by providing a safe environment and 

helping working parents with affordable afterschool childcare. These responses were largely 

paralleled in responses to a question asking for aspects of the program partners were satisfied 

with. 

Partners also responded to a prompt asking them to describe any concerns they had about 

the program.  Of the 26 partners responding, 22 had no concerns. The four listing a concern 

focused on the need for more difference in structure from the regular school day, more 

enrichment activities, more communication from staff, and more districts to have access to the 

program.  There were also four partners responding with recommendations for program 

improvement, two focused on additional funding and two on communication. 

  

Results from Observations using the CLASS tool 

 

Statewide means on each CLASS domain and dimension are reported in Table 19, and 

scores are broken down by region in the Appendix. In the Emotional Support domain, the 

Positive Climate and Teacher Sensitivity dimensions were both in the high range, and the 

Negative Climate dimension, when reversed, had the best score of all the ten dimensions. Regard 

for Student Perspectives was the only dimension in this domain to fall in the middle range. 

Regard for Student Perspectives includes showing flexibility, incorporating students’ ideas, 

following students’ lead, allowing students choice, giving students responsibilities, encouraging 

their talk, eliciting their ideas, and allowing their movement. Taking these four dimensions 

together, the overall domain score for Emotional Support was 5.98, which rounds up to the high 

range. Other published studies using CLASS in K-5 classrooms in different regions around the 

country reported scores on these dimensions from the mid-4’s to the mid-5’s (and low-1’s to 

low-2’s for negative climate; Pianta et al., 2008). Thus, the 21st CCLCs in North Dakota 

performed comparably or better than regular classrooms in this domain. 

The overall Classroom Organization score was just slightly lower, but still high enough to 

round up to the high range. Instructional Learning Formats was the only dimension in this 

domain to score below 5.5. This dimension focuses on ways in which the teacher maximizes the 

students’ interest, engagement, and ability to learn. It includes effective facilitation, questioning, 

and use of a variety of modalities and materials. It is also indicated by the students showing 

active participation, listening, and focused attention. These scores are also consistent with 

published means from regular classrooms (Pianta et al., 2008). 

On Instructional Support, regular school classrooms tend to score lower than in the other 

domains, generally in the low-middle to middle range (Pianta et al., 2008). The 21st CCLCs in 

North Dakota had similar but slightly lower scores, with all Instructional Support scores between 

3.0 and 3.5. 
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Table 19. Statewide Means on Each CLASS Domain and Dimension 

Domain or Dimension M SD 

Emotional Support 5.98 0.68 

     Positive Climate 6.25 0.86 

     Negative Climate 1.18 0.41 

     Teacher Sensitivity 5.98 1.03 

     Regard for Student Perspectives 4.87 1.51 

Classroom Organization 5.65 1.04 

     Behavior Management 5.84 1.21 

     Productivity 5.86 1.14 

     Instructional Learning Formats 5.23 1.34 

Instructional Support 3.27 1.38 

     Concept Development 3.30 1.56 

     Quality of Feedback 3.36 1.41 

     Language Modeling 3.15 1.40 

Note. 25 sites were observed. The CLASS scale runs from 1 to 7. 

 

 

There were some differences in scores with respect to age composition and content of 

sessions. On two dimensions, Positive Climate and Behavior Management, classrooms with 

multiage groups scored significantly higher than those with single-age groups (See Figure 1). 

Comparing younger (K or 1st grade, separately or combined) with older (2nd or 3rd grade, 

separately or combined) students showed rooms with older students scored higher in Productivity 

and Instructional Learning Formats (See Figure 2). 

 

Figure 1. Multiage versus Same-age Sessions 
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Figure 2. Sessions with Younger versus Older Students 

 
 

Turning to the content of the sessions, those focused on math had significantly higher 

scores in Teacher Sensitivity and Productivity than sessions focused on anything else (See Figure 

3). However, math sessions also had significantly lower scores in the Instructional Support 

domain and in all three dimensions included in it (See Figure 4).  

 

Figure 3. Math Compared to All Other Content 
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Figure 4. Math Compared to All Other Content in Instructional Support 

 

 
 

 

On the other hand, sessions focused on science were unambiguously more positive than 

other sessions, with higher scores in the Classroom Organization and Instructional Support 

domains, the dimensions of Instructional Learning Formats and Positive Climate, and all of the 

dimensions in Instructional Support (See Figures 5 and 6).  

 

Figure 5. Science Compared to All Other Content 
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Figure 6. Science Compared to All Other Content in Instructional Support 

 

 
 

 

 

Conclusions 

 

Feasibility of the CLASS for 21st CCLC Evaluations 

 

This pilot of the CLASS observation protocol showed that it can be used to reliably 

evaluate the learning environment in 21st CCLCs, and that the ranges of scores obtained in these 

programs are generally consistent with those in regular classrooms. Adaptations needed to be 

made to accommodate the different structure of 21st CCLCs, including observing for only two 

cycles per session instead of four. Further, at some sites, the second observation cycle within a 

session may have included different staff members than the first cycle. 

These observations showed that the 21st CCLCs in North Dakota provided high levels of 

emotional support and were also strong in classroom organization. Sessions including several 

grade levels may be even stronger in these areas than single-grade sessions. The centers were 

much weaker in providing instructional support and lagged slightly behind regular school 

classrooms in this area. This outcome may not be surprising, given the different nature and 

purpose of 21st CCLCs compared to regular school classrooms. But it also points to opportunities 

for growth. The findings that science sessions, in particular, were stronger in instructional 

support may provide starting points for trainings on how staff can strengthen their work in this 

area. In addition to focusing training efforts, the use of the CLASS across the state also provided 

a common language and set of goals for 21st CCLC staff. Further research is needed to determine 

whether improvements in CLASS scores in 21st CCLCs will be seen after training occurs, and, if 

so, whether those improvements will in turn translate into positive learning outcomes for 

children. 
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Overview of Survey Results 

 

As rated by their teachers, over 90% of the children attending 21st CCLCs in North 

Dakota improved in their homework completion and class participation. Over 85% improved in 

their behavior. Survey responses from the children, their parents, teachers, and community 

partners showed remarkable consistency. Strong majorities of every group endorsed every 

positive statement about the program. Nearly all parents said they would refer a friend or 

relative’s child to the program. All groups of respondents also agreed that safety, the activities, 

and the academic support that programs provide were the best and most important aspects of the 

programs. The children also added that having this time to spend with their friends and with 

caring teachers was something they enjoyed. Adults should note that these social experiences are 

not just fun but are developmentally important as well. Most respondents had no concerns about 

the program and no suggestions for improvement. Among the few who did indicate some areas 

of concern, issues related to resources, communication, and behavior management were the most 

prevalent. 

 

 

Acknowledgements 

 

This report reflects the work of many people. The researchers would like to thank the 

North Dakota Department of Public Instruction for the opportunity to conduct this evaluation. In 

particular, Rebecca Eberhardt was supportive throughout the process, always finding a way to 

make things work. Kristin Knorr at the North Dakota Afterschool Network was also a 

tremendous resource on the use of the CLASS and in how it might inform professional 

development and staff training. The largest burden of data collection fell on the center directors 

who distributed our emails to parents, teachers, and partners and made sure children had access 

to our surveys. Without their commitment, not just to the students but also to this project, this 

evaluation would have failed. Finally, we thank the students, teachers, parents, and partners who 

were willing to share their experiences to help pave the way for those who come after them. 

 

 

  



North Dakota 21st CCLC Evaluation 20-21  25 

 

References 

 

Afterschool Alliance. (2021). 21st CCLC is a critical source of funding for many local 

afterschool and summer learning programs. 

http://www.afterschoolalliance.org/policy21stcclc.cfm   

Bronfenbrenner, U., & Morris, P. A. (1998). The ecology of developmental processes. In W. 

Damon & R. M. Lerner (Eds.), Handbook of child psychology: Vol. 1. Theoretical models 

of human development (5th ed., pp. 993–1028). Wiley. 

Early Childhood Learning and Knowledge Center. (2021). National overview of grantee CLASS 

scores by year. U. S. Department of Health and Human Services, Administration for 

Children and Families, Office of Head Start. https://eclkc.ohs.acf.hhs.gov/data-ongoing-

monitoring/article/national-overview-grantee-class-scores-year 

Pianta, R. C., La Paro, K. M., & Hamre, B. K. (2008). Classroom Assessment Scoring System 

Manual K-3. Teachstone. 

Rogoff, B. (1990). Apprenticeship in thinking: Cognitive development in social context. Oxford 

University Press. 

Vygotsky, L. S. (1978). Mind and society: The development of higher mental processes. Harvard 

University Press. 

 

http://www.afterschoolalliance.org/policy21stcclc.cfm
https://eclkc.ohs.acf.hhs.gov/data-ongoing-monitoring/article/national-overview-grantee-class-scores-year
https://eclkc.ohs.acf.hhs.gov/data-ongoing-monitoring/article/national-overview-grantee-class-scores-year


Appendices 

Evaluation of 21st Century Community Learning Centers in North Dakota 

2020 – 2021 

 

Appendix A: Graphs of Survey Measures by Region .................................................................2 

 Parent Surveys ...................................................................................................................2 

 Teacher Surveys .................................................................................................................8 

 Child Surveys ...................................................................................................................12 

Appendix B: Detailed Categories of Open-Ended Survey Responses .....................................17 

 Parent Responses .............................................................................................................17 

 Teacher Responses ...........................................................................................................20 

 Child Responses ...............................................................................................................24 

 Partner Responses ............................................................................................................25 

 

Appendix C: CLASS Domain Scores by Region .......................................................................28 

Appendix D: CLASS Reports Sent to Each Region with Dimension Scores ..........................29 

 

  



2 
 

Appendix A: Graphs of Survey Measures by Region 

 On these surveys, participants responded on a scale of 1 (Strongly Disagree) to 5 

(Strongly agree). Thus, higher values indicate greater levels of agreement. 
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Appendix B. Detailed Categories of Open-Ended Survey Responses 

 

Parents: What aspects of the program are you satisfied with? 

Activities (N = 101)  

• Specific activities, including: 

o STEM activities (N = 9) 

o Art activities (N = 8) 

o Games (N = 6) 

o Playground activities (N = 6) 

o Reading (N = 3) 

o Practicing skills (N = 3) 

o Gym activities (N = 1) 

o Monthly themed events (N = 1) 

o Character-building activities (N = 1)  

o Coding and 3D printing (N = 1) 

o Field trips (N = 1) 

• Fun activities (N = 22)  

• The activities are age-appropriate (N = 5) 

• The activities allow students 

o to interact with peers and build social relationships (N = 13) 

o to develop problem-solving skills, confidence, and creativity (N = 12) 

• The program provides a variety of activities that are fun for students in the mornings and 

afternoons (N = 3) 

• Students enjoy all activities so much that they feel sad to leave when the program is done 

(N = 9) 

Safety (N = 91)  

• The program provides 

o caring adults (N = 48) 

o a safe environment for children’s activities (N = 34) 

o a sense of security for parents at work (N = 9)  

Academic support (N = 83) 

• Teachers assist students with homework (N = 50) 

• Teachers take more time with students to provide individual assistance in math and 

reading (N = 23) 

• Students demonstrate improvement in academic performance such as spelling tests (N = 

2) 

Structure and operation of the program (N = 33) 

• It is affordable and transportation is provided (N = 12) 

• Its hours of operation (N = 10) 

• Program sessions are conducted in one location, which is the school (N = 4) 

• They provide snacks (N = 3) 

• The COVID precautions are implemented effectively to keep students safe (N = 2) 

• Most of the teachers have been in the program for several years, there is consistency (N = 

1) 

• The program is open on days when there is no school (N = 1) 
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All aspects of the program (N = 32) 

Communication (N = 29) 

• There is good communication between staff and parents (N = 26) 

• The staff communicates well with the students (N = 3) 

 

Parents: Please describe any concerns you have about the after-school program. 

No concerns and satisfied with the program (N = 159) 

Behavior management (N = 11) 

• Handling of misbehavior is not conducted fairly by teachers 

o When students fight, one student is reprimanded while the other is not (N = 3) 

• Some issues related to bullying are not addressed effectively (N = 3) 

• No classroom structure/routine – students running around in classrooms (N =3) 

• Some students are disruptive during activities, which may negatively impact others (N = 

2) 

Program schedule (N = 7) 

• Some programs not in session when the regular school days are not in session, making it 

challenging for working families (N = 3) 

• The summer program is not offered the whole summer and not the whole day, making it 

difficult to find childcare (N =3) 

• The program is staffed by certified teachers, which makes it challenging to coordinate 

afterschool-care when there are events such as parent-teacher conferences (N = 1) 

Communication (N = 6) 

• The program schedule is not communicated clearly (N =3) 

• Communication between teachers and parents is difficult outside of program hours (N = 

1) 

• There is very little communication besides the monthly newsletter (N = 1) 

• When the program is canceled there is delayed communication, which makes it difficult 

for parents to make alternative arrangements (N = 1) 

Technology use (N = 6) 

• Students have activities that involve a lot of screen time such as watching movies or 

playing games on iPads, which reduces the time spent on other learning activities or 

playing outside (N = 6) 

Homework (N = 4) 

• There is no assistance with students’ completion of homework (N = 4) 

Attitudes of staff (N = 4) 

• Some teachers do not pay attention to students, but spend more time on their phones/ 

tablets or visiting with each other (N =3) 

• Some staff are not welcoming (1) 

Staffing (N = 2) 

• High staff turnover (N = 1) 

• Inadequate staffing (N = 1) 

COVID-19 impacted the operation of the program (N = 3) 

• Learning activities were reduced because of COVID (N =2) 

• There were less opportunities to interact and become familiar with the teachers because 

parents were not allowed in schools (N = 1) 
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Snacks (N = 2) 

• Snack options not very healthy (N = 2) 

IEP accommodations not met (N =1) 

 

Parents: Please provide suggestions or recommendations you have for improvement of the 

program. 

Parents have no suggestions because they had no concerns (N = 133) 

Additional resources (N = 20) 

• Provide math and reading tutoring programs for students (N = 8)  

• Provide more activities for small groups (N = 2) 

• Provide more STEM related activities (N = 2) 

• Implement more academic-oriented activities (N =2) 

• Add or rotate class topics or activities each school year to avoid redundancy (N = 2) 

• If IEP accommodations could be met and provide activities that are age appropriate 

(N = 1) 

• Engage students in more outside activities (N = 1) 

• Provide music and art programs (N = 1) 

• Certificates given to students should have name of topic taught to encourage students (N 

= 1) 

Program schedule (N = 14) 

• Extend the program in the summer months (N =2) 

• Payment for program should be based on days students attend the program instead of 

monthly rates because parents pay the same rate for months such as December that have 

Christmas breaks (N =2) 

• If possible, the program should stay open for longer to allow for flexibility for parents, 

for example, parents with children in two or more locations to be picked up on time (N = 

2) 

• Have the program available outside of the school calendar to avoid too many closed days 

for working parents (N = 2) 

• Consider offering the program on early out days (N = 1) 

• Offer the program to students who may not typically stay “after school” (N =1) 

• Offer the program 4 days a week (N = 1) 

• Allow flexibility for pick up times instead of only having set schedules (N =1)  

• Schools should provide before and after-school programming (N = 1)  

• Allow projects to be done before 4pm as most students are picked up between 4-5pm (N 

= 1) 

Communication (N = 11) 

• The program staff can provide the following: 

o A sheet of paper with a list of main activities a week ahead of time, to allow 

parents to see what their children are working on (N = 1) 

o A communication board for teachers to write descriptions of activities for each 

age group (N =1) 

o A daily/weekly report on activities done (N =1) 

• Provide opportunities for parental involvement in other aspects of the after-school 

program (N = 3) 
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• Improve communication on the location of where the students will be having the program 

– update the whiteboard regularly (N =1) 

• Communicate goals, objectives, and activities of the after-school program with parents (N 

= 1) 

• Staff can use an electronic method of communicating with the parents and make program 

announcements such as Remind app, instead of using personal cellphones (N = 1)  

• Send out a list of the adults in charge of their children to allow parents to become familiar 

with them (N = 1) 

• Allow parents to communicate with teachers instead of the program leaders only (N = 1) 

Homework (N = 6) 

• Allow more time for homework assistance (N =2)  

• Allow students to do homework before engaging in activities for the after-school program 

(N = 2) 

• Ensure that teachers check to see if the students have done their homework (N = 2) 

Behavior management (N = 4) 

• Instead of putting students in time out, take them to another room (N = 1) 

• Have students who misbehave sit out of the activities (N = 1) 

• Administrators should provide expectations for behavior management in classrooms to 

teachers (N = 1) 

• Contact parents right away when children are injured (N = 1) 

Technology use (N = 2) 

• Reduce screen time 

o Allow students to play and be creative without the assistance of computers or 

iPads (N = 2) 

Snacks (N = 1) 

• Provide healthy snacks (N = 1) 

 

 

Teachers: What benefits have you observed about the program? 

Activities (N = 78) 

• Activities are engaging for students (N = 33) 

• Students enjoy  

o Snacks (N = 10) 

o STEAM activities (N = 7) 

o Games (N = 6) 

o Technology use (N = 4) 

o Outside play (N = 4) 

o Art (N = 2) 

• The activities supplement the traditional school day (N = 6) 

• Activities allow students to work with other students who are above or below their grades 

(N = 2) 

• Students have activities that are not offered in the regular classroom such as monthly 

nutrition lessons (N = 1) 

• Activities allow students to be creative and provide flexibility for them to share and learn 

together (N = 1) 
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• Students are more interested in activities in the after-school program rather than sports (N 

= 1)  

• Activities related to STEAM focus on skills that are essential for career readiness (N = 1) 

Safety and support (N = 34) 

• The program provides a safe environment for students (N = 15) 

• The program provides affordable childcare within the school building, hence it is 

convenient for parents (N = 8) 

• Staff show empathy and care for students (N = 5) 

• Students’ academic performance in the classroom improved because of morning support 

and after-school tutoring, for example, improvements in spelling grades (N = 4) 

o The tutoring program provides additional help with weekly curriculum spelling 

and vocabulary (N = 1) 

• Most staff are positive role models (N = 1) 

Homework assistance (N = 16) 

• Teachers help students complete their homework before going home, hence more family 

time at home (N = 16) 

Student growth (N = 15) 

• Strong relationships are developed with peers and teachers due to participating in the 

program (N = 6) 

• Students gained knowledge, confidence, and skills as a result of the program (N = 4) 

• Students strengthened their problem-solving skills (N = 2) 

• Students’ engagement in negative behaviors improved because of the program (N = 2) 

• Students who were quiet and withdrawn became more engaged and discussed topics with 

their peers in the program (N = 1) 

Program structure and operation (N = 5) 

• The program is organized and operates efficiently (N = 1) 

• Classroom teachers demonstrate flexibility as they are the same teachers in the after-

school program (N = 1) 

• The site coordinator sets expectations for staff and students that align with school-wide 

expectations (N = 1) 

• There is a program outreach to families (N = 1) 

• The program provides college students majoring in education field experience 

opportunities to work with school-age children (N = 1) 

None (N = 5) 

 

Teachers: Please describe any concerns you have about the after-school program. 

No concerns (N = 63) 

Program structure and operations (N = 13) 

• There is lack of funding for the program (N = 2) 

• It serves as a daycare instead of providing educational services (N = 1) 

o Students spend more time watching movies and using electronics (N = 1) 

• There is no clarity on the purpose of the program (N = 1) 

• Parents’ perceptions of the expectations of the program 
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o Parents believe that the program is focused on providing their children with 

homework help, but the program has its own learning goals that they work on (N 

= 1) 

o Parents may not recognize the benefits of the program 

▪ To provide student academic support as well as promote social emotional 

learning (N = 1) 

• The program does not provide services for all students (N = 1) 

o  pre-k not included (N = 1) 

• The program schedule is too long, specifically for younger grades (N = 1) 

• Snacks are not provided for all students (N = 1) 

• Young college students are recruited in the program  

o They are not provided with support and guidance on expectations of the program 

(N = 1) 

• Burnout of staff (N = 1) 

Behavior management (N = 13) 

• Teachers do not enforce rules consistently  

o There are instances of misbehavior where students run around and make noise in 

and out of the classrooms. (N = 5) 

o When students are outside, teachers do not encourage students to wear their snow 

gear (N = 1) 

• Teachers yell at students and lack knowledge on how to address misbehavior (N = 3) 

• High school students are sometimes rude to teachers, do not like to do the work, and are 

disruptive to other students (N = 1) 

o Older students are more difficult to keep busy (N = 1) 

• Staff are typically on their phones and do not pay attention to students’ needs (N = 1) 

• For before school care, sometimes there are no staff when parents arrive to drop their 

children (N = 1) 

Communication (N = 10) 

• There is no communication between classroom teachers and after-school program 

teachers (N = 3) 

• Teachers not provided with guidelines on the curriculum to meet students’ educational 

needs (N = 3) 

• The administration makes all the decisions related to the program and teachers are not 

part of this process (N = 2) 

• There is lack of communication within the program staff (N = 1) 

• There is no clarification on how high school teachers can be helpful in the program (N = 

1) 

Activities (N = 5) 

• There is need for more time for students to work on homework, math, and reading (N = 

2) 

• The program activities are not related to the school curriculum (N = 2) 

• There are no structured activities for students to participate in (N = 1) 
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Teachers: Please provide suggestions or recommendations you have for improving the 

program. 

No suggestions (N = 59) 

Staff training (N = 13) 

• Training can be provided on the following strategies: 

o Classroom management strategies such as  

o setting boundaries (N = 3) 

o how to calm students (N = 1) 

o conflict resolution strategies (N = 1) 

o  promoting positive behaviors (N = 1) 

o Trauma-sensitive training (N = 1) 

o Training on working with students with special needs (N = 1) 

o Inform staff of IEP plans and Behavior Plans to better serve students (N = 1) 

o Procedures for reporting incidents (N = 1) 

o Monthly or weekly meetings for support (N = 1) 

o  STEAM training 

▪ Classroom teachers can share resources such as lesson plans with after-

school teachers (N = 1) 

o Young staff need training and mentoring on the expectations of the program (N = 

1) 

Activities (N = 11) 

• Have a homework help component in the program (N = 4) 

• Provide more educational activities including science, art, cooking, and field trips (N = 4) 

• Provide structured activities, including those for older students (N = 3) 

• Provide age-appropriate activities 

o Leaders need to understand child development to plan engaging activities that are 

suitable for each grade (N = 1) 

Provision of additional resources (N = 10) 

• Serve more students in large school districts (N = 4) 

• Shorten the amount of time spent in the program (N = 2) 

• Encourage parent involvement to increase their understanding of the program (N = 1) 

• Provide full funding (N = 1) 

• allow the pre-k to attend (N = 1) 

• Provide a variety of snacks (N = 1) 

Communication (N = 8) 

• Increase the frequency of communication between classroom teachers and after-school 

teachers on behavior and academic goals (N = 6) 

• Improve communication with classroom teachers and parents about the program 

o Communicate monthly about activities in the program (N = 1) 

• Communicate if there are behavioral concerns 

o Communication cards between classroom teachers and after-school teachers can 

be used to report any incidents that occur (N = 1) 
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Teachers: Additional comments? (N = 4) 

Communication 

• Classroom teachers do not need to communicate with after-school teachers about 

behavior concerns because classroom teachers do not need to be taking care of this when 

their day with students is over (N = 3) 

Increase wages for after-school staff 

• Paraprofessional feels that their work is not viewed as important as teachers and were 

paid less than the teachers this year (N = 1) 

 

 

Children: What are some things you like about this after-school program? 

Activities (N = 929) 

• There are a variety of activities, which are: (N = 801) 

o free time/ recess (N = 152)  

o art (N = 145)  

o games (N = 124)  

o gym activities (N = 106) 

o reading (N = 83) 

o STEM activities (N = 75) 

o iPads (N = 41) 

o watching movies (N = 33) 

o Genius Hour (N = 20)  

o cooking and baking (N = 19) 

o field trips (N = 3) 

• Fun activities (N = 77) 

• Students learn new material through activities (N = 51) 

Friendships (N = 279) 

• The program allows students to  

o be with their friends (N = 265) 

o make new friends (N = 14) 

Caring relationships (N = 130) 

• Being with teachers (N = 67)  

• Teachers are kind helpful (N = 47) 

• Everyone is kind (N = 11) 

• Other students are kind (N = 5) 

The program provides snacks for students (N = 101) 

Academic support (N = 58) 

• Getting homework done (N = 49) 

• Help in math and reading (N = 5) 

• Getting missing work done (N = 4) 

 

Children: What are some things you don’t like about this after-school program? 

Students had no aspects that they are dissatisfied with (N = 679)  

Activities (N = 279) 

• Students do not enjoy these activities: (N = 242) 

o Reading and spelling (N = 71) 
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o Going outside when it’s cold (N = 52)  

o Going to the gym (N = 29) 

o STEM activities (N = 25) 

o Math (N = 24)  

o Homework (N = 22) 

o Art (N = 17) 

o Presentations and speeches (N = 2) 

• Some activities are not engaging for students (N = 28) 

• Sometimes students are not given opportunities to make choices on the activities (N = 5) 

• Some activities reduce opportunities for interaction with friends (N = 4) 

Negative behaviors (N = 151) 

• Bullying or students behaving negatively towards each other (N = 101) 

• When students misbehave e.g., fighting and not paying attention in class (N = 50) 

o As a result, students were punished for misbehavior, e.g., being in time out 

Students are sad to leave when the program is done or when they must leave before the program 

sessions are over (N = 34) 

Amount and types of snacks provided (N = 31) 

The program sessions are long (N = 28) 

COVID-19 

• Students cannot play and share things (N = 10) 

 

 

Partners: Please describe how your organization contributes to the after-school program. 

 Provision of additional resources (N = 10) 

• Providing of location for the program, staff, and snacks (N = 6) 

• Provide input at meetings and share resources (N = 1) 

• Teachers of the after-school program are hired through the district (N = 1) 

• Ten students are placed in the 21st CCLC for teaching experience required by the 

education program (N = 1) 

• University students develop the 21st CCLC program and teach it 

o Students and coordinators provide feedback (N = 1)   

Education opportunities (N = 9) 

• The Cooking School provides hands-on cooking, nutrition, and kitchen safety skills once 

a week (N = 2) 

• Four hours of activities are scheduled in one-hour blocks of time (N = 1) 

• Gearing up for Kindergarten class for parents (N = 1) 

• Virtual STEAM activities are provided once a week (N = 1) 

• Before COVID-19, students attended the program twice a week for an hour each (N = 1)  

• An organization meets with one school each week for two 30-minute programs 

o Students meet an Ambassador Animal and learn about its habitat, adaptations, 

needs, and conservation story (N = 1) 

• Guest lectures (N = 1) 

o Presenting at the STEM club and sharing information on Principles of Animation  

▪ Students saw examples of vintage and contemporary animation 

• Creating career opportunity awareness (N = 1) 
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o Providing students with information on the fire department, how it serves the 

community, and how it can be a potential career choice 

▪ Offering tours of the Fire Halls 

▪ Provide students with skills and knowledge of what to do if there is a fire 

in their home 

Community engagement opportunities (N = 2) 

• Students help beautify the community (N = 1) 

• Once a month, students engage in interactive projects with residents (N = 1) 

Funding (N = 2) 

• Funding is provided to parents that are enrolled in a tribe (N = 1) 

• Helping with any additional costs required for programs (N = 1) 

 

Partners: What benefits have you observed about the program? 

Educational support and enrichment (N = 16) 

• Students receive educational opportunities 

o Keeping students engaged through hands-on activities such as crafts and cooking, 

virtual meetings, and iPad time (N = 8) 

• Students receive academic support  

o There is improvement in students’ academic work as a result of the program (N = 

5) 

o Providing homework assistance is beneficial for students and allows more family 

time in the evenings (N = 3) 

Program support (N = 16) 

• The program provides a safe environment for students (N = 5) 

• The program is beneficial for working parents who cannot find alternative childcare after 

school (N = 4) 

• Staff are actively engaged with families and students (N = 3) 

• Program costs are affordable (N = 3) 

• Program directors are innovative and flexible (N = 1) 

Community engagement opportunities for students participating in the program (N = 3) 

• Students who interact with residents bring joy to them (N = 2) 

o The Valentine cards made the residents’ day (N = 1) 

Field experience opportunities for college students  

• Students get opportunities to improve their teaching skills and enhance their 

understanding of community partnership (N = 3) 

 

Partners: Please describe any aspects of the after-school program you are satisfied with. 

Activities (N = 6) 

• Activities allow students to engage in hands on projects (N = 2) 

• Students are engaged in physical and educational activities that allow them to develop in 

multiple useful ways (N = 1) 

• The activities are age appropriate (N = 1) 

• Activities provides an opportunity for students to build social skills in small group 

interactions (N = 1) 
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• Using online platforms such as Zoom and Google Meet promotes a positive learning 

experience for students (N = 1) 

Academic support (N = 6) 

• This includes:  

o Homework assistance (N = 3) 

o Students participate in tutoring programs when needed, which translates to 

academic success in the classroom (N = 3) 

Satisfied with all aspects of the program (N = 5) 

Safe environment for students (N = 4) 

Snacks (N = 4) 

Communication (N = 2) 

• There is good communication among program staff (N = 1) 

• There is consistent communication with program partners (N = 1) 

Caring relationships (N = 2) 

• Staff is helpful and kind (N = 2) 

Classroom management  

• There are fair and consistent rules (N = 1) 

 

Partners: Please describe any concerns you have about the after-school program. 

No concerns (N = 22) 

Activities (N = 2) 

• The structure of instruction for after-school hours needs to be different from the regular 

school day (N = 1) 

o Provide more enrichment activities to reinforce material taught during the school 

day (N = 1) 

Communication (N = 1) 

• There is a lack of communication from the program staff about expectations and 

feedback (N = 1) 

Accessibility of the program (N = 1) 

• Allow more school districts to have access to this program (N = 1) 

 

Partners: Please provide suggestions or recommendations you have for improvement of the 

program. 

No suggestions (N = 18) 

Additional funding needed (N = 2) 

Increase communication (N = 1) 

• Provide effective feedback to partners (N = 1) 

 

Partners: Additional comments? 

• After-school programs are beneficial, specifically in rural schools (N = 1) 
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Appendix C: Class Domain Scores by Region 
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Appendix D: Class Reports Sent to Each Region with Dimension Scores 

 

 On the following pages, we included the one-page score reports that were sent to each 

region that listed the specific sites that were observed, the activities that were going on during 

the observations, the grade levels of the children being observed, and the average scores found in 

that region on each of the 10 CLASS dimensions. 

 Each region was also provided with a written report that provided more detail about each 

dimension and listed their scores by each site that was observed. Those reports are not included 

here. 
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Appendix A: Graphs of Survey Measures by Region 

 On these surveys, participants responded on a scale of 1 (Strongly Disagree) to 5 

(Strongly agree). Thus, higher values indicate greater levels of agreement. 
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Teacher Survey: I have a good understanding 
about what program expects of me
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4.07
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Teacher Survey: Program relates closely to 
content taught during school day
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Teacher Survey: Activities and curriculum are 
engaging

3.41
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2.52
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Teacher Survey: Staff communicates with me 
regularly regarding students' progress

3.14
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2.65
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Teacher Survey: Staff needs additional training to 
better serve students
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Teacher Survey: I can make suggestions or voice 
my concerns about the program to staff

4.41
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4.43
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Teacher Survey: Program is beneficial to students 
and families in the community

3.24
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Teacher Survey: Satisfied with frequency of 
communication about academic progress
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Teacher Survey: Satisfied with frequency of 
communication about behavioral progress
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Teacher Survey: Program activities address 
students' behavioral needs
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Teacher Survey: Program activities address 
students' academic needs 
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Child Survey: Activities I do here help me do math better
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4.24

4.13

4.46
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3
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Child Survey: Activities I do here help me read better 
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Child Survey: I really like the activities we do here

4.34
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Child Survey: Activities we do here help me learn new 
things
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Child Survey: It's easy to ask a teacher for help
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Child Survey: The other kids in the program are nice to me
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Child Survey: I have friends here in the program
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Child Survey: I feel safe here in the program
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Child Survey: I like to go here after school
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Child Survey: I like school better because I go here after 
school
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Appendix B. Detailed Categories of Open-Ended Survey Responses 

 

Parents: What aspects of the program are you satisfied with? 

Activities (N = 101)  

• Specific activities, including: 

o STEM activities (N = 9) 

o Art activities (N = 8) 

o Games (N = 6) 

o Playground activities (N = 6) 

o Reading (N = 3) 

o Practicing skills (N = 3) 

o Gym activities (N = 1) 

o Monthly themed events (N = 1) 

o Character-building activities (N = 1)  

o Coding and 3D printing (N = 1) 

o Field trips (N = 1) 

• Fun activities (N = 22)  

• The activities are age-appropriate (N = 5) 

• The activities allow students 

o to interact with peers and build social relationships (N = 13) 

o to develop problem-solving skills, confidence, and creativity (N = 12) 

• The program provides a variety of activities that are fun for students in the mornings and 

afternoons (N = 3) 

• Students enjoy all activities so much that they feel sad to leave when the program is done 

(N = 9) 

Safety (N = 91)  

• The program provides 

o caring adults (N = 48) 

o a safe environment for children’s activities (N = 34) 

o a sense of security for parents at work (N = 9)  

Academic support (N = 83) 

• Teachers assist students with homework (N = 50) 

• Teachers take more time with students to provide individual assistance in math and 

reading (N = 23) 

• Students demonstrate improvement in academic performance such as spelling tests (N = 

2) 

Structure and operation of the program (N = 33) 

• It is affordable and transportation is provided (N = 12) 

• Its hours of operation (N = 10) 

• Program sessions are conducted in one location, which is the school (N = 4) 

• They provide snacks (N = 3) 

• The COVID precautions are implemented effectively to keep students safe (N = 2) 

• Most of the teachers have been in the program for several years, there is consistency (N = 

1) 

• The program is open on days when there is no school (N = 1) 
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All aspects of the program (N = 32) 

Communication (N = 29) 

• There is good communication between staff and parents (N = 26) 

• The staff communicates well with the students (N = 3) 

 

Parents: Please describe any concerns you have about the after-school program. 

No concerns and satisfied with the program (N = 159) 

Behavior management (N = 11) 

• Handling of misbehavior is not conducted fairly by teachers 

o When students fight, one student is reprimanded while the other is not (N = 3) 

• Some issues related to bullying are not addressed effectively (N = 3) 

• No classroom structure/routine – students running around in classrooms (N =3) 

• Some students are disruptive during activities, which may negatively impact others (N = 

2) 

Program schedule (N = 7) 

• Some programs not in session when the regular school days are not in session, making it 

challenging for working families (N = 3) 

• The summer program is not offered the whole summer and not the whole day, making it 

difficult to find childcare (N =3) 

• The program is staffed by certified teachers, which makes it challenging to coordinate 

afterschool-care when there are events such as parent-teacher conferences (N = 1) 

Communication (N = 6) 

• The program schedule is not communicated clearly (N =3) 

• Communication between teachers and parents is difficult outside of program hours (N = 

1) 

• There is very little communication besides the monthly newsletter (N = 1) 

• When the program is canceled there is delayed communication, which makes it difficult 

for parents to make alternative arrangements (N = 1) 

Technology use (N = 6) 

• Students have activities that involve a lot of screen time such as watching movies or 

playing games on iPads, which reduces the time spent on other learning activities or 

playing outside (N = 6) 

Homework (N = 4) 

• There is no assistance with students’ completion of homework (N = 4) 

Attitudes of staff (N = 4) 

• Some teachers do not pay attention to students, but spend more time on their phones/ 

tablets or visiting with each other (N =3) 

• Some staff are not welcoming (1) 

Staffing (N = 2) 

• High staff turnover (N = 1) 

• Inadequate staffing (N = 1) 

COVID-19 impacted the operation of the program (N = 3) 

• Learning activities were reduced because of COVID (N =2) 

• There were less opportunities to interact and become familiar with the teachers because 

parents were not allowed in schools (N = 1) 
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Snacks (N = 2) 

• Snack options not very healthy (N = 2) 

IEP accommodations not met (N =1) 

 

Parents: Please provide suggestions or recommendations you have for improvement of the 

program. 

Parents have no suggestions because they had no concerns (N = 133) 

Additional resources (N = 20) 

• Provide math and reading tutoring programs for students (N = 8)  

• Provide more activities for small groups (N = 2) 

• Provide more STEM related activities (N = 2) 

• Implement more academic-oriented activities (N =2) 

• Add or rotate class topics or activities each school year to avoid redundancy (N = 2) 

• If IEP accommodations could be met and provide activities that are age appropriate 

(N = 1) 

• Engage students in more outside activities (N = 1) 

• Provide music and art programs (N = 1) 

• Certificates given to students should have name of topic taught to encourage students (N 

= 1) 

Program schedule (N = 14) 

• Extend the program in the summer months (N =2) 

• Payment for program should be based on days students attend the program instead of 

monthly rates because parents pay the same rate for months such as December that have 

Christmas breaks (N =2) 

• If possible, the program should stay open for longer to allow for flexibility for parents, 

for example, parents with children in two or more locations to be picked up on time (N = 

2) 

• Have the program available outside of the school calendar to avoid too many closed days 

for working parents (N = 2) 

• Consider offering the program on early out days (N = 1) 

• Offer the program to students who may not typically stay “after school” (N =1) 

• Offer the program 4 days a week (N = 1) 

• Allow flexibility for pick up times instead of only having set schedules (N =1)  

• Schools should provide before and after-school programming (N = 1)  

• Allow projects to be done before 4pm as most students are picked up between 4-5pm (N 

= 1) 

Communication (N = 11) 

• The program staff can provide the following: 

o A sheet of paper with a list of main activities a week ahead of time, to allow 

parents to see what their children are working on (N = 1) 

o A communication board for teachers to write descriptions of activities for each 

age group (N =1) 

o A daily/weekly report on activities done (N =1) 

• Provide opportunities for parental involvement in other aspects of the after-school 

program (N = 3) 
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• Improve communication on the location of where the students will be having the program 

– update the whiteboard regularly (N =1) 

• Communicate goals, objectives, and activities of the after-school program with parents (N 

= 1) 

• Staff can use an electronic method of communicating with the parents and make program 

announcements such as Remind app, instead of using personal cellphones (N = 1)  

• Send out a list of the adults in charge of their children to allow parents to become familiar 

with them (N = 1) 

• Allow parents to communicate with teachers instead of the program leaders only (N = 1) 

Homework (N = 6) 

• Allow more time for homework assistance (N =2)  

• Allow students to do homework before engaging in activities for the after-school program 

(N = 2) 

• Ensure that teachers check to see if the students have done their homework (N = 2) 

Behavior management (N = 4) 

• Instead of putting students in time out, take them to another room (N = 1) 

• Have students who misbehave sit out of the activities (N = 1) 

• Administrators should provide expectations for behavior management in classrooms to 

teachers (N = 1) 

• Contact parents right away when children are injured (N = 1) 

Technology use (N = 2) 

• Reduce screen time 

o Allow students to play and be creative without the assistance of computers or 

iPads (N = 2) 

Snacks (N = 1) 

• Provide healthy snacks (N = 1) 

 

 

Teachers: What benefits have you observed about the program? 

Activities (N = 78) 

• Activities are engaging for students (N = 33) 

• Students enjoy  

o Snacks (N = 10) 

o STEAM activities (N = 7) 

o Games (N = 6) 

o Technology use (N = 4) 

o Outside play (N = 4) 

o Art (N = 2) 

• The activities supplement the traditional school day (N = 6) 

• Activities allow students to work with other students who are above or below their grades 

(N = 2) 

• Students have activities that are not offered in the regular classroom such as monthly 

nutrition lessons (N = 1) 

• Activities allow students to be creative and provide flexibility for them to share and learn 

together (N = 1) 
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• Students are more interested in activities in the after-school program rather than sports (N 

= 1)  

• Activities related to STEAM focus on skills that are essential for career readiness (N = 1) 

Safety and support (N = 34) 

• The program provides a safe environment for students (N = 15) 

• The program provides affordable childcare within the school building, hence it is 

convenient for parents (N = 8) 

• Staff show empathy and care for students (N = 5) 

• Students’ academic performance in the classroom improved because of morning support 

and after-school tutoring, for example, improvements in spelling grades (N = 4) 

o The tutoring program provides additional help with weekly curriculum spelling 

and vocabulary (N = 1) 

• Most staff are positive role models (N = 1) 

Homework assistance (N = 16) 

• Teachers help students complete their homework before going home, hence more family 

time at home (N = 16) 

Student growth (N = 15) 

• Strong relationships are developed with peers and teachers due to participating in the 

program (N = 6) 

• Students gained knowledge, confidence, and skills as a result of the program (N = 4) 

• Students strengthened their problem-solving skills (N = 2) 

• Students’ engagement in negative behaviors improved because of the program (N = 2) 

• Students who were quiet and withdrawn became more engaged and discussed topics with 

their peers in the program (N = 1) 

Program structure and operation (N = 5) 

• The program is organized and operates efficiently (N = 1) 

• Classroom teachers demonstrate flexibility as they are the same teachers in the after-

school program (N = 1) 

• The site coordinator sets expectations for staff and students that align with school-wide 

expectations (N = 1) 

• There is a program outreach to families (N = 1) 

• The program provides college students majoring in education field experience 

opportunities to work with school-age children (N = 1) 

None (N = 5) 

 

Teachers: Please describe any concerns you have about the after-school program. 

No concerns (N = 63) 

Program structure and operations (N = 13) 

• There is lack of funding for the program (N = 2) 

• It serves as a daycare instead of providing educational services (N = 1) 

o Students spend more time watching movies and using electronics (N = 1) 

• There is no clarity on the purpose of the program (N = 1) 

• Parents’ perceptions of the expectations of the program 
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o Parents believe that the program is focused on providing their children with 

homework help, but the program has its own learning goals that they work on (N 

= 1) 

o Parents may not recognize the benefits of the program 

▪ To provide student academic support as well as promote social emotional 

learning (N = 1) 

• The program does not provide services for all students (N = 1) 

o  pre-k not included (N = 1) 

• The program schedule is too long, specifically for younger grades (N = 1) 

• Snacks are not provided for all students (N = 1) 

• Young college students are recruited in the program  

o They are not provided with support and guidance on expectations of the program 

(N = 1) 

• Burnout of staff (N = 1) 

Behavior management (N = 13) 

• Teachers do not enforce rules consistently  

o There are instances of misbehavior where students run around and make noise in 

and out of the classrooms. (N = 5) 

o When students are outside, teachers do not encourage students to wear their snow 

gear (N = 1) 

• Teachers yell at students and lack knowledge on how to address misbehavior (N = 3) 

• High school students are sometimes rude to teachers, do not like to do the work, and are 

disruptive to other students (N = 1) 

o Older students are more difficult to keep busy (N = 1) 

• Staff are typically on their phones and do not pay attention to students’ needs (N = 1) 

• For before school care, sometimes there are no staff when parents arrive to drop their 

children (N = 1) 

Communication (N = 10) 

• There is no communication between classroom teachers and after-school program 

teachers (N = 3) 

• Teachers not provided with guidelines on the curriculum to meet students’ educational 

needs (N = 3) 

• The administration makes all the decisions related to the program and teachers are not 

part of this process (N = 2) 

• There is lack of communication within the program staff (N = 1) 

• There is no clarification on how high school teachers can be helpful in the program (N = 

1) 

Activities (N = 5) 

• There is need for more time for students to work on homework, math, and reading (N = 

2) 

• The program activities are not related to the school curriculum (N = 2) 

• There are no structured activities for students to participate in (N = 1) 
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Teachers: Please provide suggestions or recommendations you have for improving the 

program. 

No suggestions (N = 59) 

Staff training (N = 13) 

• Training can be provided on the following strategies: 

o Classroom management strategies such as  

o setting boundaries (N = 3) 

o how to calm students (N = 1) 

o conflict resolution strategies (N = 1) 

o  promoting positive behaviors (N = 1) 

o Trauma-sensitive training (N = 1) 

o Training on working with students with special needs (N = 1) 

o Inform staff of IEP plans and Behavior Plans to better serve students (N = 1) 

o Procedures for reporting incidents (N = 1) 

o Monthly or weekly meetings for support (N = 1) 

o  STEAM training 

▪ Classroom teachers can share resources such as lesson plans with after-

school teachers (N = 1) 

o Young staff need training and mentoring on the expectations of the program (N = 

1) 

Activities (N = 11) 

• Have a homework help component in the program (N = 4) 

• Provide more educational activities including science, art, cooking, and field trips (N = 4) 

• Provide structured activities, including those for older students (N = 3) 

• Provide age-appropriate activities 

o Leaders need to understand child development to plan engaging activities that are 

suitable for each grade (N = 1) 

Provision of additional resources (N = 10) 

• Serve more students in large school districts (N = 4) 

• Shorten the amount of time spent in the program (N = 2) 

• Encourage parent involvement to increase their understanding of the program (N = 1) 

• Provide full funding (N = 1) 

• allow the pre-k to attend (N = 1) 

• Provide a variety of snacks (N = 1) 

Communication (N = 8) 

• Increase the frequency of communication between classroom teachers and after-school 

teachers on behavior and academic goals (N = 6) 

• Improve communication with classroom teachers and parents about the program 

o Communicate monthly about activities in the program (N = 1) 

• Communicate if there are behavioral concerns 

o Communication cards between classroom teachers and after-school teachers can 

be used to report any incidents that occur (N = 1) 
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Teachers: Additional comments? (N = 4) 

Communication 

• Classroom teachers do not need to communicate with after-school teachers about 

behavior concerns because classroom teachers do not need to be taking care of this when 

their day with students is over (N = 3) 

Increase wages for after-school staff 

• Paraprofessional feels that their work is not viewed as important as teachers and were 

paid less than the teachers this year (N = 1) 

 

 

Children: What are some things you like about this after-school program? 

Activities (N = 929) 

• There are a variety of activities, which are: (N = 801) 

o free time/ recess (N = 152)  

o art (N = 145)  

o games (N = 124)  

o gym activities (N = 106) 

o reading (N = 83) 

o STEM activities (N = 75) 

o iPads (N = 41) 

o watching movies (N = 33) 

o Genius Hour (N = 20)  

o cooking and baking (N = 19) 

o field trips (N = 3) 

• Fun activities (N = 77) 

• Students learn new material through activities (N = 51) 

Friendships (N = 279) 

• The program allows students to  

o be with their friends (N = 265) 

o make new friends (N = 14) 

Caring relationships (N = 130) 

• Being with teachers (N = 67)  

• Teachers are kind helpful (N = 47) 

• Everyone is kind (N = 11) 

• Other students are kind (N = 5) 

The program provides snacks for students (N = 101) 

Academic support (N = 58) 

• Getting homework done (N = 49) 

• Help in math and reading (N = 5) 

• Getting missing work done (N = 4) 

 

Children: What are some things you don’t like about this after-school program? 

Students had no aspects that they are dissatisfied with (N = 679)  

Activities (N = 279) 

• Students do not enjoy these activities: (N = 242) 

o Reading and spelling (N = 71) 
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o Going outside when it’s cold (N = 52)  

o Going to the gym (N = 29) 

o STEM activities (N = 25) 

o Math (N = 24)  

o Homework (N = 22) 

o Art (N = 17) 

o Presentations and speeches (N = 2) 

• Some activities are not engaging for students (N = 28) 

• Sometimes students are not given opportunities to make choices on the activities (N = 5) 

• Some activities reduce opportunities for interaction with friends (N = 4) 

Negative behaviors (N = 151) 

• Bullying or students behaving negatively towards each other (N = 101) 

• When students misbehave e.g., fighting and not paying attention in class (N = 50) 

o As a result, students were punished for misbehavior, e.g., being in time out 

Students are sad to leave when the program is done or when they must leave before the program 

sessions are over (N = 34) 

Amount and types of snacks provided (N = 31) 

The program sessions are long (N = 28) 

COVID-19 

• Students cannot play and share things (N = 10) 

 

 

Partners: Please describe how your organization contributes to the after-school program. 

 Provision of additional resources (N = 10) 

• Providing of location for the program, staff, and snacks (N = 6) 

• Provide input at meetings and share resources (N = 1) 

• Teachers of the after-school program are hired through the district (N = 1) 

• Ten students are placed in the 21st CCLC for teaching experience required by the 

education program (N = 1) 

• University students develop the 21st CCLC program and teach it 

o Students and coordinators provide feedback (N = 1)   

Education opportunities (N = 9) 

• The Cooking School provides hands-on cooking, nutrition, and kitchen safety skills once 

a week (N = 2) 

• Four hours of activities are scheduled in one-hour blocks of time (N = 1) 

• Gearing up for Kindergarten class for parents (N = 1) 

• Virtual STEAM activities are provided once a week (N = 1) 

• Before COVID-19, students attended the program twice a week for an hour each (N = 1)  

• An organization meets with one school each week for two 30-minute programs 

o Students meet an Ambassador Animal and learn about its habitat, adaptations, 

needs, and conservation story (N = 1) 

• Guest lectures (N = 1) 

o Presenting at the STEM club and sharing information on Principles of Animation  

▪ Students saw examples of vintage and contemporary animation 

• Creating career opportunity awareness (N = 1) 
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o Providing students with information on the fire department, how it serves the 

community, and how it can be a potential career choice 

▪ Offering tours of the Fire Halls 

▪ Provide students with skills and knowledge of what to do if there is a fire 

in their home 

Community engagement opportunities (N = 2) 

• Students help beautify the community (N = 1) 

• Once a month, students engage in interactive projects with residents (N = 1) 

Funding (N = 2) 

• Funding is provided to parents that are enrolled in a tribe (N = 1) 

• Helping with any additional costs required for programs (N = 1) 

 

Partners: What benefits have you observed about the program? 

Educational support and enrichment (N = 16) 

• Students receive educational opportunities 

o Keeping students engaged through hands-on activities such as crafts and cooking, 

virtual meetings, and iPad time (N = 8) 

• Students receive academic support  

o There is improvement in students’ academic work as a result of the program (N = 

5) 

o Providing homework assistance is beneficial for students and allows more family 

time in the evenings (N = 3) 

Program support (N = 16) 

• The program provides a safe environment for students (N = 5) 

• The program is beneficial for working parents who cannot find alternative childcare after 

school (N = 4) 

• Staff are actively engaged with families and students (N = 3) 

• Program costs are affordable (N = 3) 

• Program directors are innovative and flexible (N = 1) 

Community engagement opportunities for students participating in the program (N = 3) 

• Students who interact with residents bring joy to them (N = 2) 

o The Valentine cards made the residents’ day (N = 1) 

Field experience opportunities for college students  

• Students get opportunities to improve their teaching skills and enhance their 

understanding of community partnership (N = 3) 

 

Partners: Please describe any aspects of the after-school program you are satisfied with. 

Activities (N = 6) 

• Activities allow students to engage in hands on projects (N = 2) 

• Students are engaged in physical and educational activities that allow them to develop in 

multiple useful ways (N = 1) 

• The activities are age appropriate (N = 1) 

• Activities provides an opportunity for students to build social skills in small group 

interactions (N = 1) 
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• Using online platforms such as Zoom and Google Meet promotes a positive learning 

experience for students (N = 1) 

Academic support (N = 6) 

• This includes:  

o Homework assistance (N = 3) 

o Students participate in tutoring programs when needed, which translates to 

academic success in the classroom (N = 3) 

Satisfied with all aspects of the program (N = 5) 

Safe environment for students (N = 4) 

Snacks (N = 4) 

Communication (N = 2) 

• There is good communication among program staff (N = 1) 

• There is consistent communication with program partners (N = 1) 

Caring relationships (N = 2) 

• Staff is helpful and kind (N = 2) 

Classroom management  

• There are fair and consistent rules (N = 1) 

 

Partners: Please describe any concerns you have about the after-school program. 

No concerns (N = 22) 

Activities (N = 2) 

• The structure of instruction for after-school hours needs to be different from the regular 

school day (N = 1) 

o Provide more enrichment activities to reinforce material taught during the school 

day (N = 1) 

Communication (N = 1) 

• There is a lack of communication from the program staff about expectations and 

feedback (N = 1) 

Accessibility of the program (N = 1) 

• Allow more school districts to have access to this program (N = 1) 

 

Partners: Please provide suggestions or recommendations you have for improvement of the 

program. 

No suggestions (N = 18) 

Additional funding needed (N = 2) 

Increase communication (N = 1) 

• Provide effective feedback to partners (N = 1) 

 

Partners: Additional comments? 

• After-school programs are beneficial, specifically in rural schools (N = 1) 
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Appendix C: Class Domain Scores by Region 
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Appendix D: Class Reports Sent to Each Region with Dimension Scores 

 

 On the following pages, we included the one-page score reports that were sent to each 

region that listed the specific sites that were observed, the activities that were going on during 

the observations, the grade levels of the children being observed, and the average scores found in 

that region on each of the 10 CLASS dimensions. 

 Each region was also provided with a written report that provided more detail about each 

dimension and listed their scores by each site that was observed. Those reports are not included 

here. 
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K-3 CLASS Observations in Grand 
Forks Public Schools 

What is CLASS? 

Classroom 
Assessment 
Scoring 
System 
 
The CLASS tool demonstrates that interactions between 
students and teachers play an instrumental role in student 
development and learning (Pianta et al., 2008). 

Observations of 21st 

Century Learning 

Community Centers 

Measures 10 Dimensions of Classroom Experience 

Grouped into 3 Domains 

• Emotional Support 

• Classroom Organization 

• Instructional Support 

 

Schools Observed 

• Ben Franklin 

• Phoenix 

 

Activities Observed 

• Science 

• Math 

• Language Arts 

Observations Included 

• Students who were second graders and    

clusters of K-1 grades 

• 2 trained and certified observers to ensure 

reliability 

• 2, 30-minute observations (20-minutes to  

observe, 10-minutes to record) 



Emotional Support Findings 

• Students and teachers enjoyed warm    

supportive relationships with each other.  

• There was moderate teacher sensitivity.  

• There was also moderate regard for        

student perspectives. 

Note. 1 to 2 = Low Range, 3 to 5 = Middle Range, and 6 to 7 = High 

Instructional Support Findings 

Classroom Organization Findings 

• There was moderate behavior management, 

productivity, and use of instructional    

learning formats. 

• Concept development, quality of feedback, 

and language modeling were all in the low 

range. 

 

Recommendations 
• To facilitate higher levels of concept development, students can be asked more 

open-ended questions. 

• Enhancement of quality of feedback can be increased by more scaffolding of   

students by providing hints, resources, or asking additional questions. 



K-3 CLASS Observations in Great 
North West Education Cooperative  

What is CLASS? 

Classroom 
Assessment 
Scoring 
System 
 
The CLASS tool demonstrates that interactions between 
students and teachers play an instrumental role in student 
development and learning (Pianta et al., 2008). 

Observations of 21st 

Century Learning 

Community Centers 

Measures 10 Dimensions of Classroom Experience 

Grouped into 3 Domains 

• Emotional Support 

• Classroom Organization 

• Instructional Support 

 

Schools Observed 

• Lewis and Clark 

• Hagen 

 

Activities Observed 

• Math 

• Language Arts 

Observations Included 

• Students who were in clusters of K-3 grades 

• 2 trained and certified observers to ensure 

reliability 

• 2, 30-minute observations (20-minutes to  

observe, 10-minutes to record) 



Emotional Support Findings 

• Students and teachers enjoyed warm    

supportive relationships with each other.  

• There was high teacher sensitivity.  

• Regard for student perspectives was in the 

middle range. 

Note. 1 to 2 = Low Range, 3 to 5 = Middle Range, and 6 to 7 = High 

Instructional Support Findings 

Classroom Organization Findings 

• Teachers’ use of behavior management and 

productivity was high. 

• There was moderate use of instructional 

learning formats. 

• Concept development, quality of         

feedback, and language modeling were all 

in the low range. 

 

Recommendations 

• To facilitate higher levels of concept development, students can be asked more 

open-ended questions. 

• Enhancement of quality of feedback can be increased by more scaffolding of   

students by providing hints, resources, or asking additional questions. 



K-3 CLASS Observations in Minot 
Public Schools 

What is CLASS? 

Classroom 
Assessment 
Scoring 
System 
 
The CLASS tool demonstrates that interactions between 
students and teachers play an instrumental role in student 
development and learning (Pianta et al., 2008). 

Observations of 21st 

Century Learning 

Community Centers 

Measures 10 Dimensions of Classroom Experience 

Grouped into 3 Domains 

• Emotional Support 

• Classroom Organization 

• Instructional Support 

 

Schools Observed 

• McKinley 

• Roosevelt 

• Sunnyside 

• Washington 

 

Activities Observed 

• Science 

• Language Arts 

• Physical Education 

Observations Included 

• Students who were kindergartners, first, and 

third graders  

• 2 trained and certified observers to ensure 

reliability 

• 2, 30-minute observations (20-minutes to  

observe, 10-minutes to record) 



Emotional Support Findings 

• Students and teachers enjoyed warm    

supportive relationships with each other.  

• There was moderate teacher sensitivity 

and regard for student perspectives. 

 

Note. 1 to 2 = Low Range, 3 to 5 = Middle Range, and 6 to 7 = High 

Instructional Support Findings 

Classroom Organization Findings 

• Behavior management and productivity 

were in the upper middle range.  

• Use of instructional learning formats was in 

the lower middle range. 

• Concept development and quality of      

feedback were in the lower range. 

• Language modeling was in the middle range. 

 

Recommendations 

• To facilitate higher levels of concept development, students can be asked more 

open-ended questions. 

• Enhancement of quality of feedback can be increased by more scaffolding of   

students by providing hints, resources, or asking additional questions. 



K-3 CLASS Observations in Central 
Region Education Association  

What is CLASS? 

Classroom 
Assessment 
Scoring 
System 
 
The CLASS tool demonstrates that interactions between 
students and teachers play an instrumental role in student 
development and learning (Pianta et al., 2008). 

Observations of 21st 

Century Learning 

Community Centers 

Measures 10 Dimensions of Classroom Experience 

Grouped into 3 Domains 

• Emotional Support 

• Classroom Organization 

• Instructional Support 

 

Schools Observed 

• Custer 

• Miller 

 

Activities Observed 

• Science 

Observations Included 

• Students who were in clusters of K-3 grades 

• 2 trained and certified observers to ensure 

reliability 

• 2, 30-minute observations (20-minutes to  

observe, 10-minutes to record) 



Emotional Support Findings 

• Students and teachers enjoyed warm    

supportive relationships with each other.  

• There was high teacher sensitivity.  

• Regard for student perspectives was in the 

middle range. 

Note. 1 to 2 = Low Range, 3 to 5 = Middle Range, and 6 to 7 = High 

Instructional Support Findings 

Classroom Organization Findings 

• There was high behavior management, 

productivity, and use of instructional    

learning formats. 

• Concept development and quality of    

feedback were in the middle range. 

• Language modeling was in the low range. 

 

Recommendations 
• To facilitate a higher level of regard for student perspectives, eliciting students’ ideas 

along with supporting their autonomy and leadership can be increased. 

• Language modeling can be increased by frequent conversation in the classroom        

between teachers and students and among students themselves. 



K-3 CLASS Observations in North Central 
Education Cooperative  

What is CLASS? 

Classroom 
Assessment 
Scoring 
System 
 
The CLASS tool demonstrates that interactions between 
students and teachers play an instrumental role in student 
development and learning (Pianta et al., 2008). 

Observations of 21st 

Century Learning 

Community Centers 

Measures 10 Dimensions of Classroom Experience 

Grouped into 3 Domains 

• Emotional Support 

• Classroom Organization 

• Instructional Support 

 

Schools Observed 

• Bottineau 

• Granville 

• West Hope  

Activities Observed 

• Science 

• Language Arts 

Observations Included 

• Students who were first graders and clusters of 

K-3 and 1-3 grades 

• 2 trained and certified observers to ensure      

reliability 

• 2, 30-minute observations (20-minutes to       

observe, 10-minutes to record) 



Emotional Support Findings 

• Students and teachers enjoyed warm    

supportive relationships with each other.  

• There was high teacher sensitivity. 

• Regard for student perspectives was in the 

middle range.  

Note. 1 to 2 = Low Range, 3 to 5 = Middle Range, and 6 to 7 = High 

Instructional Support Findings 

Classroom Organization Findings 

• Teachers’ use of behavior management and 

productivity was high. 

• Use of instructional learning formats was in 

the higher middle range. 

• Concept development, quality of feedback, 

and language modeling were all moderate. 

 

Recommendations 

• To facilitate higher levels of concept development, students can be asked more 

open-ended questions. 

• Enhancement of quality of feedback can be increased by more scaffolding of    

students by providing hints, resources, or asking additional questions. 



K-3 CLASS Observations in Northeast 
Education Services Cooperative 

What is CLASS? 

Classroom 
Assessment 
Scoring 
System 
 
The CLASS tool demonstrates that interactions between 
students and teachers play an instrumental role in student 
development and learning (Pianta et al., 2008). 

Observations of 21st 

Century Learning 

Community Centers 

Measures 10 Dimensions of Classroom Experience 

Grouped into 3 Domains 

• Emotional Support 

• Classroom Organization 

• Instructional Support 

 

Schools Observed 

• Tate Topa Tribal School (Fort 
Totten) 

• Prairie View (Devils Lake) 

Activities Observed 

• Science 

• Math 

Observations Included 

• Students who were third graders 

• 2 trained and certified observers to ensure 

reliability 

• 2, 30-minute observations (20-minutes to  

observe, 10-minutes to record) 



Emotional Support Findings 

• Students and teachers enjoyed warm  

supportive relationships with each other.  

• There was high teacher sensitivity and  

regard for student perspectives. 

 

Note. 1 to 2 = Low Range, 3 to 5 = Middle Range, and 6 to 7 = High 

Instructional Support Findings 

Classroom Organization Findings 

• There was high behavior management, 

productivity, and use of instructional    

learning formats. 

• Concept development, quality of feedback, 

and language modeling were all in the middle 

range. 

 

Recommendations 
• To facilitate higher levels of concept development, students can be asked more 

open-ended questions. 

• Enhancement of quality of feedback can be increased by more scaffolding of   

students by providing hints, resources, or asking additional questions. 



K-3 CLASS Observations in North Valley 
Career and Technology Center Region  

What is CLASS? 

Classroom 
Assessment 
Scoring 
System 
 
The CLASS tool demonstrates that interactions between 
students and teachers play an instrumental role in student 
development and learning (Pianta et al., 2008). 

Observations of 21st 

Century Learning 

Community Centers 

Measures 10 Dimensions of Classroom Experience 

Grouped into 3 Domains 

• Emotional Support 

• Classroom Organization 

• Instructional Support 

 

Schools Observed 

• Midway 

• Northwood 

• Park River Area 

Activities Observed 

• Science 

• Art 

• Social Studies 

• Language Arts 

Observations Included 

• Students who were kindergarteners, first, and 

third graders, and clusters of 1-2 and 2-3 grades 

• 2 trained and certified observers to ensure      

reliability 

• 2, 30-minute observations (20-minutes to       

observe, 10-minutes to record) 



Emotional Support Findings 

• Students and teachers enjoyed warm    

supportive relationships with each other.  

• There was high teacher sensitivity. 

• Regard for student perspectives was in the 

higher middle range.  

Note. 1 to 2 = Low Range, 3 to 5 = Middle Range, and 6 to 7 = High 

Instructional Support Findings 

Classroom Organization Findings 

• Teachers’ use of behavior management was 

high. 

• Productivity and use of instructional     

learning formats was in the higher middle 

range. 

• Concept development, quality of feedback, 

and language modeling were all moderate. 

 

Recommendations 

• To facilitate higher levels of concept development, students can be asked more 

open-ended questions. 

• Enhancement of quality of feedback can be increased by more scaffolding of   

students by providing hints, resources, or asking additional questions. 



K-3 CLASS Observations in Dickinson 
Public Schools 

What is CLASS? 

Classroom 
Assessment 
Scoring 
System 
 
The CLASS tool demonstrates that interactions between 
students and teachers play an instrumental role in student 
development and learning (Pianta et al., 2008). 

Observations of 21st 

Century Learning 

Community Centers 

Measures 10 Dimensions of Classroom Experience 

Grouped into 3 Domains 

• Emotional Support 

• Classroom Organization 

• Instructional Support 

 

Schools Observed 

• Heart River 

• Roosevelt 

 

Activities Observed 

• Science 

• Math 

• Art 

• Language Arts 

Observations Included 

• Students who were second graders and    

clusters of K-3 grades 

• 2 trained and certified observers to ensure 

reliability 

• 2, 30-minute observations (20-minutes to   

observe, 10-minutes to record) 



Emotional Support Findings 

• Students and teachers enjoyed warm    

supportive relationships with each other.  

• There was high teacher sensitivity.  

• There was also moderate regard for        

student perspectives. 

Note. 1 to 2 = Low Range, 3 to 5 = Middle Range, and 6 to 7 = High 

Instructional Support Findings 

Classroom Organization Findings 

• Teachers’ use of behavior management and 

productivity was high. 

• There was moderate use of instructional 

learning formats. 

• Concept development, quality of feedback, 

and language modeling were all in the low 

range. 

 

Recommendations 

• To facilitate higher levels of concept development, students can be asked more 

open-ended questions. 

• Enhancement of quality of feedback can be increased by more scaffolding of   

students by providing hints, resources, or asking additional questions. 



K-3 CLASS Observations in South 
East Education Cooperative 

What is CLASS? 

Classroom 
Assessment 
Scoring 
System 
 
The CLASS tool demonstrates that interactions between 
students and teachers play an instrumental role in student 
development and learning (Pianta et al., 2008). 

Observations of 21st 

Century Learning 

Community Centers 

Measures 10 Dimensions of Classroom Experience 

Grouped into 3 Domains 

• Emotional Support 

• Classroom Organization 

• Instructional Support 

 

Schools Observed 

• Madison (Fargo) 

• Eagles (Fargo) 

• Mapleton 

• Jefferson (Valley City) 

• Wahpeton 

Activities Observed 

• Science 

• Art 

• Social Emotional Learning 

• Language Arts 

• Free Play 

Observations Included 

• Students who were first and second graders 

and clusters of K-3 and 1-3 grades 

• 2 trained and certified observers to ensure 

reliability 

• 2, 30-minute observations (20-minutes to  

observe, 10-minutes to record) 



Emotional Support Findings 

• Students and teachers enjoyed warm    

supportive relationships with each other.  

• There was moderate teacher sensitivity 

and regard for student perspectives. 

 

Note. 1 to 2 = Low Range, 3 to 5 = Middle Range, and 6 to 7 = High 

Instructional Support Findings 

Classroom Organization Findings 

• There was moderate behavior management, 

productivity, and use of instructional    

learning formats. 

• Concept development, quality of feedback, 

and language modeling were all in the lower 

middle range. 

 

Recommendations 

• To facilitate higher levels of concept development, students can be asked more 

open-ended questions. 

• Enhancement of quality of feedback can be increased by more scaffolding of   

students by providing hints, resources, or asking additional questions. 
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