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Foreword 
 
Literacy skills are necessary for students in their life after high school, whether it includes post-secondary 
education, workforce, military service, or other types of career development. Literacy skills are also relevant to 
successful relationships and outcomes in every aspect of life. The priority is to develop strong literacy skills in all 
North Dakota children.  
 
Literacy defines a range of skills, not just proficiency in writing and reading. As North Dakota educators 
developed this statewide literacy plan, a comprehensive and structured approach to teaching literacy to our 
youngest citizens was used. The intent is to refresh the plan each year, and the commitment is to provide every 
student the instruction and resources they need to read, write, speak, and listen proficiently.  
 
This plan is a framework for strengthening all students’ ability to read, write, speak, and listen. It includes these 
essential elements: leading for impact, supporting professional learning, engaging all stakeholders, planning 
standards-aligned curriculum, instructing with equity and assessing to inform. The plan incorporates shared 
beliefs and practices that have been tested and proven effective. It shows the relevancy and importance of 
reading, writing, and listening skills for work and relationships.  
 
This latest update was completed with the assistance of a Striving Readers Comprehensive Literacy grant, which 
was awarded to North Dakota in 2017. One of the grant’s expectations is for this plan to be updated annually. 
The latest revision process occurred from September to November 2020. 
 
In addition, this year’s revisions were influenced by conversations with local school districts, information from 
district Continuous Improvement System survey data, an analysis of the statewide needs of K-12 educators – 
particularly those working in early childhood education – and the resources needed to strengthen literacy 
programs within programs, schools, and school districts.  
 
I want to extend my profound thanks to the literacy team that oversaw this update. The team consisted of 
members from diverse backgrounds including teachers and experts who work in all levels of education from 
early childhood to higher education; a children and family services administrator with a nonprofit agency; and 
advisers from the North Dakota Department of Public Instruction.  
 
I am especially grateful to our North Dakota educators, families, and taxpayers who take an interest in this plan, 
and who support and celebrate literacy instruction and learning.  
 
Thank you. 
 
 
/Kirsten Baesler/ 
 
Kirsten Baesler  
Superintendent of Public Instruction 
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Introduction 
 
Mission  
Literacy skills are foundational to learning and crucial to achieving the knowledge, skills and disposition to be 
successful as a choice ready graduate. The purpose of this plan is to guide local teams to take action to ensure 
competent literacy achievement for all learners.  
 
Purpose 
The ND Comprehensive Literacy Plan maintains a focus on literacy as a skill critical to achieving the vision set 
forth by the Strategic Vision for PK-12 Education Steering Committee comprised of stakeholders across ND 
organizations. This plan accepts its role in supporting all stakeholders, at all levels in achieving the long-term 
outcomes listed below by offering a systematic approach to improving literacy for all.   
  
 

 
 

It is a goal for the NDDPI that all North Dakota instructors, administrators and early childhood professionals be 
made aware of the North Dakota Comprehensive Literacy Plan and consult it to work to ensure that local high-
quality instruction and effective strategies in reading, writing, listening, and speaking are being implemented for 
all children.  
 
History  
The North Dakota Comprehensive Literacy Plan was first drafted as part of a federal grant application in 2010. 
The State Literacy Team was created with the overall vision of the State, local education agencies (LEAs), and 
early childhood programs to integrate and align literacy resources and policies to support disadvantaged 
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children, Birth through Grade 12, to be choice ready. To support this vision, the State proposed eight specific, 
measurable, attainable, realistic, and timely goal areas: 1) prioritize serving disadvantaged children; 2) prioritize 
literacy instruction alignment within the Birth to age 5 and kindergarten to Grade 5 continuum; 3) implement 
high-quality comprehensive literacy instruction programs supported by moderate or strong evidence; 4) 
implement the ND Comprehensive Literacy Plan; 5) implement a data-based decision-making process; 6) provide 
technical assistance and professional development to support teachers; 7) improve literacy outcomes; and 8) 
evaluate the efficacy and impact of local projects. 
 
The North Dakota Department of Public Instruction (NDDPI) convenes the State Literacy Team annually to revise 
the North Dakota Comprehensive Literacy Plan as part of receiving the federal Striving Readers Comprehensive 
Literacy (SRCL 2017-2020) and the Comprehensive Literacy State Development (CLSD 2019-2024) grants.  
 
Revisions are informed by local needs, data from continuous improvement system surveys, current practices, 
and analysis of the results of the 2018 North Dakota literacy needs assessments for early childhood and K-12 
educators conducted by North Central Comprehensive Center (NCCC). This process helps the team successfully 
identify, understand, and address statewide literacy challenges at all levels. In addition, the State uses the 
updated definitions in the “Elementary and Secondary Education Act of 1965” in Sec. 2221 to inform the State 
Literacy Team and support the federal Literacy Education for All goals 

 “to improve student academic achievement in reading and writing by providing federal support 
to states to develop, revise, or update comprehensive literacy instruction plans that, when 
implemented, ensure high-quality instruction and effective strategies in reading and writing from early 
education through grade 12; and from which the SRCL and CLSD grant funding originates.” (ESEA, Sec. 
2221, p.178)  

This Version  
The 2020 Literacy Plan update comes late in a year that has seen many educational adjustments in response to 
efforts to control the spread of the COVID-19 infection. Despite seemingly endless challenges, North Dakota 
educators have persevered and learned new approaches which will forever change the way school is viewed and 
delivered with student engagement and differentiation becoming priority issues. The professionals who 
reviewed the plan have identified several areas to update in the upcoming versions, but under time constraints, 
realistically brought forward the following items which are reflected in this update: 

• Equity and inclusion are emphasized throughout the plan. 
• The Graphic of the Six Essential Elements has been adjusted. The gears are now arranged in an 

interlocking set to define three distinct groupings working together to achieve literacy success: Systems, 
Stakeholders, and Classrooms. 

• Verb-oriented titles and language reframe the plan as a guide for taking action.   
• The terminology is more inclusive of the Early Learning age group and professionals. 
• Family and community engagement have larger representation in visuals and in language throughout 

the plan. Now titled, “Engaging all Stakeholders”, this category includes the critical engagement of 
students as well. 

• A reflection activity within each of the six essential elements acknowledges a variety of stakeholder 
perspectives to guide teams in beginning conversations around local literacy needs replacing the former 
role-specific statements.  
 

During the public comment period, several requests to include information about the Science of Reading were 
submitted. Under time constraints, and with the knowledge that the next revision will begin within months, the 
team respectfully requests time to collect the supporting research and thoughtfully create the content for this 
section to include in the 2021 update. This plan includes the components of reading which are central to the 
discussion.  
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Definitions and Terms   
• Literacy encompasses reading, writing, speaking, listening and critical thinking skills across contexts.  
• School and early childhood professionals include those working with children from Birth through Grade 

12 who may be teachers, administrators, early learning professionals, childcare providers, or those 
serving in related care and education roles. 

• Choice Ready is a component within the North Dakota Accountability system. It describes a student 
graduating with the knowledge, skills, and disposition to be successful in whatever they choose to do, 
whether they pursue a post-secondary degree, enroll in a technical college, enter the workforce, or join 
the military. 

• The Six Essential Elements are the organizing categories of the ND Literacy Plan which the Literacy Team 
has deemed critical to system function in order to provide high-quality literacy instruction for all 
children.  

• Explicit Instruction is a structured, systematic, and direct teaching approach that includes stating goals, 
modeling and clearly explaining, and then withdrawing supports as students move toward 
independence.  

• Equity in Education means putting systems into place to recognize barriers and enact supports to 
ensure that all students have fair and equal chances to succeed. 

• Evidence-based programs and practices are demonstrated through research to have a statistically 
significant impact on student learning outcomes. Evidence based programs are studied within actual 
classroom settings. ESSA emphasizes the use of evidence-based programs and practices and outlines 
four levels of effectiveness. 

• Data-informed instruction involves collecting examples of student performance, analyzing them for 
trends and determining continuation or adjusted steps to achieve the desired outcome.      
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Leaders and teams deeply engage in specific work to effectively ensure that all learners 
receive a high-quality literacy education  

Because 

A system with gaps results in a higher rate of students with learning gaps. Therefore, leaders hold the critical 
role of building team culture that creates and refines systems to ensure every child receives literacy instruction 
to reach his or her full potential.  

LEADERS  

School board members, superintendents, principals, directors, external partners, early childhood 
professionals, and influential staff  

Clearly and systematically ensure effective literacy achievement by 

• Guiding rich, collaborative teamwork and individual accountability 
• Building capacity within staff and stakeholders to step up to leadership roles and embrace literacy work 
• Motivating through vision and culture  
• Supporting and guiding improvement of instruction  
• Allocating resources to support and sustain literacy achievement 
• Seeking to stay informed of current evidence-based best practices  
• Using data and feedback effectively to monitor growth and inform change 
• Enacting policies and structures that ensure equitable access to high-quality instruction for all children  
• Ensuring selection and retention of high-quality personnel 
• Setting high expectations in practices and accountability measures 
• Valuing and seeking input from all stakeholders        

 
TEAMS  

Local Literacy Team  
Representation reflects all grade levels Birth through Grade 12, content areas, roles, buildings, family and 
community partners, and voices for disadvantaged groups including English Learners, students with disabilities, 
students from economically disadvantaged homes and minority communities. 
 
Sub Teams 
The size of a system dictates which sub teams are necessary to carry out the literacy work. Systems can consider 
additional building, grade level or content teams. 

Teams clearly and systematically guide effective literacy achievement by    

• Building and maintaining a culture of literacy in the school and community 
• Establishing subgroups to create communication paths that include all stakeholder voices 
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• Defining member roles and responsibilities  
• Creating and maintaining a system of supports to identify and meet unique learner needs (such as a 

Multi-Tiered System of Supports)  
• Establishing a local literacy approach (plan) that ensures developmentally appropriate, evidence-based, 

best practices are identified, implemented system-wide, evaluated for effectiveness in an ongoing 
method, and ensured to be occurring equitably across the system and community 

• Ensuring a guaranteed and viable literacy curriculum for all ages including content area approaches to 
literacy 

• Focusing on literacy instruction informed by evidence-based programs and practices  
• Continuously monitoring and improving the system for literacy achievement 

 

This image is a circle comprised of five sections interconnected in a cyclical fashion. In the center are three 
silhouettes of people at computers, one has a graduation cap on their head. The first of the five cyclical sections 
is labeled “Building Relationships and Partnerships” and depicts two hands shaking. The next section is labeled 
“Fostering Collaborative Culture” and depicts a picture of a globe with arrows in a rotation around it. The third 
section is labeled “Advancing Instruction and Student Learning” and depicts a hand underneath a globe similar 
to the one in the section before. The fourth section is labeled “Driving Initiatives” and depicts a mountain with a 
flag at the tip. The fifth and final section is labeled “Practicing Equity and Ethics” and has a human form acting as 
a scale showing a perfect balance.  
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Leading for Impact Reflection Activity 
 

 

 

Read the statements below from the perspective of each 
stakeholder group listed. Determine whether members of the 
stakeholder groups would consider the statement to be true. If 
yes, place a check in the box; if no, explore why and how that 
situation can be improved. 
 
 

Students 

K-12 Educators/ ECE 
Partners 

Adm
inistrators 

School Board M
em

bers 

Parents and Com
m

unity 
M

em
bers 

I am an active part of decision making for my district and my 
opinion is valued.  

     

Any suggestions I make for change are heard and acknowledged.       

I am thoughtfully informed any time there is an important 
decision happening for the district/education community.  

     

There are many opportunities for me to get involved in literacy 
work within the district.  

     

I am confident that my district has my best interests in mind 
whenever decisions are being made.  

     

I am a member of a community team which is focused on working 
toward literacy improvement for all students. 

     

I see literacy valued in the district/community by the resources 
(time, materials, staff) dedicated to literacy initiatives. 

     

I know the measurements for high-quality literacy staff in the 
district/community and how that standard is met and 
maintained.  

     

I understand my role and responsibilities for literacy achievement 
in my district/community. 

     

I know how to access and use the Local Literacy Plan.      

I have a clear understanding of literacy achievement in the 
district/community and the work necessary to eliminate barriers 
to literacy achievement.   

     

I understand the importance and life-long impact of literacy 
achievement levels. 
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Leaders align resources and processes to support all staff in improvement of literacy 
knowledge and instructional skill application  
Because 

Promoting resources and opportunities for all stakeholders to engage deeply in learning and practice builds a 
culture of literacy to promote lasting change across systems for student literacy achievement.   

Leaders Guide Quality Professional Development by 

• Responding to identified needs as revealed in surveys, data review and observation and evaluation 
evidence 

• Arranging schedules and times to accommodate learning and practice 
• Monitoring the effectiveness of professional development offered by impact on student outcomes  
• Selecting professional development supported by evidence-based best practices to improve 

effectiveness in the literacy plan’s six essential elements 
• Fully engaging in literacy-related training   
• Encouraging professional self-reflection  
• Coordinating professional development opportunities with early care, community partners, and home 

opportunities to support transitions and alignment of skills.  
 

 
 

Leaders ensure that all staff have access to professional development opportunities 
that are 
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• Sustained - ongoing study, not stand-alone workshops or presentations 
• Intensive - focused on specific content covered in-depth 
• Collaborative - multiple people working together toward a common goal such as through Professional 

Learning Communities   
• Job-embedded, classroom-focused - opportunities to practice directly during instructional time 
• Differentiated - to meet individual needs 
• Data-informed – decisions are based on measurable evidence 

 
Instructional Coaches support high-quality professional development by 

• Leading collaborative efforts  
• Guiding individual learning goals 
• Understanding current evidence-based best practices in literacy 

 

Supporting Professional Learning Reflection Activity 
 

Read the statements below from the perspective of each 
stakeholder group listed. Determine whether members of the 
stakeholder groups would consider the statement to be true. If yes, 
place a check in the box; if no, explore why and how that situation 
can be improved. 
 
 

Students 

K-12 Educators/ ECE 
Partners 

Adm
inistrators 

School Board M
em

bers 

Parents and Com
m

unity 
M

em
bers 

I am aware that the district schedules time for all staff to engage in 
professional learning. 

     

My district takes into consideration my opinions when deciding on 
professional development for its staff. 

     

I am informed of any new learning and approaches that will be used 
in my district/community before the changes happen. 

     

I know who I can contact if I feel like there is something that the 
district or community could be learning more about. 

     

I have been offered opportunities to engage in literacy-related 
learning.   

     

I understand the process for selecting professional development 
opportunities and have access to the data used to determine the 
learning needs. 

     

I am asked to reflect on the quality of implementation of the 
professional learning provided in the district/community. 

     

I understand how instructional coaching specific to literacy can 
improve student outcomes. 

     

I am part of at least one community/group that regularly engages in 
literacy improvement work and reflection. 
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School and Early Childhood Professionals lead collaboration strategies to engage and 
empower students, families and community partners to impact student achievement 
Because 

Building relationships among all stakeholders increases opportunities to engage students for success and lifelong 
literacy satisfaction.    

Stakeholders 
• Families 
• Community Partners   
• Students 
• School and Early Childhood Professional Leaders and Staff  

 
Work to 

• Engage – attract and involve  
• Empower – release responsibility to students, families, and community 

 
By 

• Building Relationships to understand student and family needs including, but not exclusive to literacy 
• Responding to student and community needs once identified  
• Developing and nurturing a strong literacy culture in the school and community  
• Communicating through varied avenues 
• Including all voices to ensure equity 
• Accessing tools to determine levels of bias, fairness and cultural responsiveness in programs and 

practices   
• Sharing responsibility and decisions of policies and practices 
• Prioritizing policies and procedures that have a high impact on student success as supported by data 
• Allocating resources to high-impact engagement practices 
• Working together to ensure consistent approaches and smooth transitions from one literacy setting to 

another (example: across content classes or from one grade band to the next)  
• Providing ongoing professional development for staff, families and the community 
• Encouraging growth-mindset in all stakeholders 
• Establishing and maintaining a review process for family engagement philosophy and measurements for 

evidence of success  
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Engaging All Stakeholders Reflection Activity 
 

Read the statements below from the perspective of each 
stakeholder group listed. Determine whether members of the 
stakeholder groups would consider the statement to be true. If 
yes, place a check in the box; if no, explore why and how that 
situation can be improved. 

Students 

K-12 Educators/ ECE 
Partners 

Adm
inistrators 

School Board 
M

em
bers 

Parents and 
Com

m
unity M

em
bers 

I know how to access information about daily activities in any 
classroom in which I have a stake.  

     

I know when I call or email the district someone will willingly and 
enthusiastically help me answer my question. 

     

I feel welcomed and am met with positive reactions any time I 
enter a building in our district. 

     

The district informs me of any changes or updates happening in a 
timely manner and gives me the opportunity to ask questions 
about that change.  

     

When I have an idea or question, I know how and where to speak 
up to have my voice heard. 

     

Any information that is shared with me is done so in a format and 
at a level that I can understand. 

     

I am interested in what is happening at my school or childcare 
facility. 

     

The things the school or childcare facility has me do have a direct 
impact on life-long literacy skills. 

     

I feel that others in the district and community care about the 
literacy success of all learners and their families. 

     

I know what the literacy resources in my community are and how 
to access them. 
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School and early childhood professionals ensure the selection and alignment of 
methods, resources and assessments to achieve the desired student outcomes defined 
in the North Dakota Content and Early Learning Standards 

Because 

Mastery of the standards ensures students obtain all literacy skills along a continuum presented in a 
developmentally appropriate sequence to access lifelong informational learning and leisure literacy enjoyment. 

Standards  

The State of North Dakota 

• Leads the design of early learning and instructional standards in all content areas to move children along 
developmentally appropriate, rigorous skill progressions from birth through grade 12 

• Identifies committees comprised of selected content experts at all levels to develop the content 
standards 

• Ensures the English Language Arts (ELA) standards outline appropriate reading, writing, speaking and 
listening skills 

• Identifies ELA standards within Science and Social Studies  
• Supports the development of ELA Prioritized Standards and Proficiency Scales to support 

implementation of the most critically important literacy skills identified by state content experts  
 

Curriculum  

Local Districts  

Achieve the desired student outcomes defined in the content standards by 

• Selecting developmentally appropriate, evidence-based 
 Instructional methods 
 Resources 
 Assessments 

• Establishing a guaranteed and viable curriculum and related supports to ensure staff are knowledgeable 
and implementing with fidelity  

• Regularly reviewing the effectiveness of curriculum choices in relation to student achievement of 
standard identified skills refining as needed 

• Assisting stakeholders in understanding the purpose and approaches to standards-based instruction and 
assessment  
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Planning Standards-Aligned Curriculum Reflection Activity 
 

Read the statements below from the perspective of each 
stakeholder group listed. Determine whether members of the 
stakeholder groups would consider the statement to be true. If 
yes, place a check in the box; if no, explore why and how that 
situation can be improved. 
 
 

Students 

K-12 Educators/ ECE 
Partners 

Adm
inistrators 

School Board M
em

bers 

Parents and Com
m

unity 
M

em
bers 

The North Dakota English Language Arts state standards have 
been introduced to me and I know where to find them for 
reference. 

     

The North Dakota Early Learning Standards have been 
introduced to me and I know where to find them for reference. 

     

The ELA standards that are included in other content areas have 
been introduced to me. I know where to find them and 
understand the role of literacy in content classes.   

     

I know the scope and sequence of each classroom in which I 
have a stake and what to expect at all levels of education. 

     

I know what the outcome of each standard is and how that is 
being evaluated. 

     

I know how the district/community monitors student progress 
and mastery of the content standards and how to access that 
data.  

     

I know who to speak with if I am confused by a standard or the 
language of the standard. 

     

The district has identified priority standards and I know what 
those are and where I can find them. 

     

I know where to access the calendar of curriculum review for 
keeping instructional materials and approaches current and 
evidence based.  
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School and early childhood professionals use evidence-based programs and practices in 
a consistent method responding to individual learner progress with corrective supports   
Because 

Explicit, systematic instruction meets the needs of many students for typical literacy skill acquisition, while 
individual differences may require skilled intervention by professionals.   
 
Literacy Learning  

Learners engage in reading, writing, speaking, listening and critical thinking skills.  
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Reading and ELA teachers 
Support literacy acquisition and practice using a guaranteed and viable curriculum focused on developmentally 
appropriate strategies through explicit and systematic instruction of word recognition and language 
comprehension focusing on  
 

• Oral Language is listening and speaking using words to communicate.   
• Phonemic Awareness is the ability to hear and manipulated sounds in spoken words. 
• Phonics is the process of connecting sounds to written symbols (the alphabet). 
• Vocabulary is the body of words known by an individual. 
• Fluency is the ability to read easily and accurately.  
• Comprehension is the ability to understand what is read or heard. 
• Writing is the act of using written symbols to represent words and thoughts. 

 
Guide student practice by ensuring reciprocal language and reading skills are paired through  

• Reading and writing 
• Decoding and spelling 
• Composing and comprehending  

 
Early Learner Influencer 
Parents, caregivers and professionals guide oral language and vocabulary development along with developing 
print awareness.    
 
Content teachers  
Support literacy skill development within all content area classes enhancing the depth of instruction and guiding 
students to be lifelong communicators and consumers of information. 
 
Intervention 
Provide specific, supporting and alternative instruction when students do not meet established milestones or 
benchmarks within the core, differentiated instruction. 
 
Multi-Tiered Approach 
 

• Tier I  

Providing high-quality core instruction to all students with differentiation incorporating the features of 
effective instruction which are 

 Explicit instruction with modeling 
 Systematic instruction with scaffolding 
 Multiple opportunities to practice & respond 
 Immediate and corrective feedback 
 

• Tier II   

Strategically intervening to match learner needs with resources and extend activities to help learners obtain 
expected skills by accelerating learning to close the gap.  

• Tier III  

Intensely Intervening to help learners who need additional time and/or alternative approaches to obtain 
expected skills in order to accelerate learning. 
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Instructing with Equity Reflection Activity 
 

Read the statements below from the perspective of each 
stakeholder group listed. Determine whether members of the 
stakeholder groups would consider the statement to be true. If 
yes, place a check in the box; if no, explore why and how that 
situation can be improved. 
 
 

Students 

K-12 Educators/ ECE 
Partners 

Adm
inistrators 

School Board M
em

bers 

Parents and Com
m

unity 
M

em
bers 

I know what learning objectives are and where to reference an 
objective of any classroom lesson.  

     

I can easily access expectations and assignments for any class.      

I know how to access student progress records and grades.      

I know what I can do to supplement learning deficiencies that 
may be present, or I know where to find resources.  

     

I understand the difference between core instruction, strategic 
intervention and intensive support and why it matters.  

     

I know how to find out if a practice being used meets evidence-
based standards.  

     

I understand the importance and role of literacy instruction and 
assessment within all content areas.  

     

I foster relationships that support literacy transitions from one 
grade level to the next and among the various stakeholders 
supporting a learner at any point. 
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School and early childhood professionals use data and feedback to monitor and adjust 
all decisions impacting literacy 

Because  

Learners develop in unique ways and at varied paces. Professionals assess learner skills to pinpoint where to 
begin instruction for individual students in order to avoid repeating what the learner already knows or missing 
important skills the learner has not yet acquired.    

Assessing 

Observing, collecting, and reviewing measures of student knowledge and skills to make instructional decisions in 
ongoing formal and informal processes before, during and after learning for the purposes of 

      Screening / Benchmarking 

Quickly and efficiently measures overall ability or critical skills of all students at specific times of the year 
such as beginning of year (BOY) or middle of year (MOY) to identify possible intervention and instructional 
needs. Examples include MAP and STAR testing and dyslexia screening. 

Diagnosing 

Administering specific assessments to individual students to determine in depth information about   
weaknesses and strengths of critical skills to strategically target instruction. Examples include FAST, 
AimsWeb Plus, Shaywitz. 

Monitoring Progress  

Frequently and routinely measuring progress toward specific goals as part of instruction. Examples include 
reading fluency checks, exit tickets, short quizzes, discussions, and observation 

Measuring Outcomes 

Assessing all students at the end of a unit, grading period or year to provide an evaluation of the 
effectiveness of instruction and student achievement compared to grade-level performance standards. 
Examples include ND State Assessments, unit and final exams, and projects (NDMTSS). 

Evaluating   

Critically examining the effectiveness of a system. Evaluation processes are cyclical emphasizing continuous 
improvement to ensure success of all learners.  

Fidelity 

Implementing programs and practices systemically as intended, with ongoing attention to checks and 
balances for accuracy and results.  
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Assessing to Inform Reflection Activity 
 

Read the statements below from the perspective of each 
stakeholder group listed. Determine whether members of the 
stakeholder groups would consider the statement to be true. If 
yes, place a check in the box; if no, explore why and how that 
situation can be improved. 
 

Students 

K-12 Educators/ ECE 
Partners 

Adm
inistrators 

School Board M
em

bers 

Parents and Com
m

unity 
M

em
bers 

I know what assessments are given across the district/ 
community from Birth through Grade 12. 

     

I can find information about the content of assessments used 
within my district and know who to ask if I need help.  

     

I can easily understand results and data that are presented to me 
from the district. 

     

My district offers me opportunities to learn about the data that is 
important to me and how I can use it. 

     

My district has made it clear to me why assessments and results 
are important. 

     

I understand the different types and purposes of assessments.      

I know what academic-related records are maintained in the 
community for children from Birth through Grade 12 and how to 
utilize them to maximize student literacy skill progression.  

     

I understand how to use data to establish and measure 
improvement goals. 

     

I know how to determine if a program is being implemented with 
fidelity. 
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Resources  

North Dakota Department of Public Instruction Website 

 https://www.nd.gov/dpi/ 

• ND Content State Standards 
• ND Early Learning Standards 
• North Dakota Choice Ready Framework 
• Striving Readers Comprehensive Literacy Grant 
• Comprehensive Literacy State Development Grant 

North Dakota Regional Education Association (NDREA) 

 https://ndrea.org/ 

North Dakota Multi-Tiered System of Supports (NDMTSS) 

 https://ndmtss.org/ 
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