COVER SHEET


1. Institution’s Name: 

2. Date Submitted: 


3. Preparer of this Report:
a. Phone:
b. E-mail:

4. Institution CAEP/State Coordinator: 
a. Phone: 
b. E-mail: 

5. Name of Institution’s Program (indicate CEC Specialty Area): 
a. ☐Emotional Disturbance
b. ☐Learning Disabilities
c. ☐Intellectual Disabilities
d. ☐Special Education Strategist
e. ☐Visual Impairments
f. ☐Early Childhood Special Education
g. ☐Gifted and Talented Education
h. ☐General

6. Grade levels for which candidates are being prepared: 


7. Degree or award level  (select one)
a. ___ Masters
b. ___ Ed.D.
c. ___ Ph.D

8. Is this program offered at more than one site?
a. ☐Yes
b. ☐No

9. If your answer is yes to the above question, list the sites at which the program is offered:

10. Program Report Status (check one): 
a. ☐Initial Review
b. ☐Continuing Review
c. ☐Focused Visit





SECTION I - CONTEXT


1. Candidate Information 

	Directions: Provide three years of data on candidates enrolled* in the program and completing* the program, beginning with the most recent academic year for which numbers have been tabulated. Please report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate routes, master’s, doctorate) being addressed in this report. Program completers are persons who have met all the requirements of the state-approved teacher preparation program.
Program: 

	Academic Year 
	# of Candidates Enrolled in the
Program
	# of Program 
Completers

	
	
	

	
	
	

	
	
	


* Enrolled candidates are those formally admitted to the program as of the institution's official fall reporting date or as of October 15 of each academic year.
** Program completers are those candidates for whom a degree is conferred within the selected academic year. The academic year begins in the fall and concludes in the spring or summer of the following year depending upon whether candidates are granted degrees in the summer.

2. Curriculum Exhibit (Select Option 1 OR Option 2) 
a. ___ Option 1: Complete the Curriculum Exhibit Form on the next page. Include an electronic link to each syllabus for courses listed under the Core Requirements and Program Options columns.

b. ___ Option 2: Upload the Program of Study Sheet (must include core requirements and program options). Include an electronic link to each syllabus for courses listed under the Core Requirements and Program Options columns.


[image: espbblack][image: ]CURRICULUM EXHIBIT FORM BASIC PROGRAM
EDUCATION STANDARDS AND PRACTICES BOARD
SFN 14381 (05-06)

	Institution:
	Major:

	Credits for the degree:                                                        Date form completed: 

	Credits are: (check one)         [image: ] Semester hours                   [image: ] Quarter hours 

	Check one:      [image: ] Masters Level               [image: ] Specialist Level                          [image: ] Doctoral Level 

	If you have more than one level of program within the same major category please complete a separate form for each level. Add rows as needed.

	Program Requirements: 

	Core Requirements 
	Program Options
(Describe or list additional concentrations, areas of specialization or emphasis areas that candidates may take to complete a program of study) 

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	Total Credits:
	Total Credits:



ESPB does not advocate, permit, nor practice discrimination on the basis of sex, race, color, national origin, religion, age or disability as required by various state and federal laws.
3. Field & Clinical Experiences: Describe field and clinical experiences required for the program, including the number of hours for early (i.e., prior to student teaching/internships and may include course-based experiences) and the number of hours/weeks for student teaching or internships.

4. Descriptive Information about the Program:  Describe the criteria for admission, retention, and exit of the program, including required GPAs and minimum grade requirements for the content courses required for the program. 


SECTION II – LIST OF ASSESSMENTS


Directions:  In this section, list the assessments being submitted as evidence for the 19105 ESPB Advanced Program in Special Education Standards and Council for Exceptional Children’s (CEC) Initial Content Standards for your program. Select six to eight from among those listed below. Please note the first three are required. 
1. Cumulative GPA at Program Completion (Required)
2. Internship/Field Experience Assessment (Required)
3. Assessment of Content Knowledge (e.g., Praxis)  (Required)
4. Graduate/Employer/Candidate Surveys of Program Quality
5. Capstone Assessment (e.g., research project, thesis)
6. Capstone Portfolio
7. Course Embedded Performances 
8. Comprehensive Exam (standardized national exam or program area exam)
9. Alternate Assessment(s) of choice

	 
	Name of Assessment
	Type or Form of Assessment (e.g., project, case study, exam, essay, state licensure test, portfolio)
	When the Assessment is Administered (e.g., admission to program, admission to student teaching/internship, specific course)

	Assessment 1
	Cumulative GPA at Completion (Required)
	
	

	Assessment 2
	Internship/Field Experience Assessment (Required)
	
	.

	Assessment 3
	Assessment of Content Knowledge (Required)
	
	

	Assessment 4
	
	
	

	Assessment 5
	
	
	

	Assessment 6
	
	
	

	Assessment 7
	
	
	

	Assessment 8
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SECTION III – RELATIONSHIP OF ASSESSMENTS TO STANDARDS


Directions:  For each assessment identified in Section II, identify which CEC and ESPB standards it addresses by placing an “x” in the appropriate cell(s).Add columns to the right as needed for additional assessments. One assessment may apply to multiple standards. CEC standards that apply for this report are taken from What Every Educator Should Know: Ethics Standards and Guidelines 6th Edition, 2009.  Report writers must attend to the CEC Common Core as described on pages 47-50 and included in the chart below as well as the Knowledge and Skill Sets appropriate to the specialty area (describe on pages 53-151) for which the program is preparing candidates. 
	STANDARD
	Assessment 
1
	Assessment 
2
	Assessment 
3
	Assessment 
4
	Assessment 
5
	Assessment 
6
	Assessment 7
	Assessment 8

	CEC 1: Foundations 
Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs in both school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues can interact with issues in the delivery of special education services. They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	
	
	
	
	
	
	
	

	CEC 2: Development & Characteristics of Learners 
Special educators know and demonstrate respect for their students first as unique human beings. Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs. Moreover, special educators understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying abilities and behaviors of individuals with exceptional learning needs. Special educators understand how the experiences of individuals with exceptional learning needs can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community. 

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.

	
	
	
	
	
	
	
	

	CEC 3 : Individual Learning Differences
Special educators understand the effects that an exceptional condition can have on an individual’s learning in school and throughout life. Special educators understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of these learning differences and their possible interactions provides the foundation upon which special educators individualize instruction to provide meaningful and challenging learning for individuals with exceptional learning needs.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates

	
	
	
	
	
	
	
	

	CEC 4: Instructional Strategies
Special educators possess a repertoire of evidence-based instructional strategies to individualize instruction for individuals with Exceptional learning needs. Special educators select, adapt, and use these instructional strategies to promote positive learning results in general and special curricula and to modify learning environments appropriately for individuals with exceptional learning needs. They enhance the learning of critical thinking, problem-solving, and performance skills of individuals with exceptional learning needs, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Moreover, special educators emphasize the development, maintenance, and generalization of knowledge and skills across environments, settings, and the life span.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	
	
	
	
	
	
	
	

	CEC 5: Learning Environments & Social Interactions
Special educators actively create learning environments for individuals with exceptional learning needs that foster cultural understanding, safety and emotional well-being, positive social interactions, and active engagement of individuals with exceptional learning needs. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with exceptional learning needs. Special educators help their general education colleagues integrate individuals with exceptional learning needs in general education environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with exceptional learning needs to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with exceptional learning needs in crisis. Special educators coordinate all these efforts and provide guidance and direction to paraeducators and others, such as classroom volunteers and tutors.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	
	
	
	
	
	
	
	

	CEC 6 : Language
Special educators understand typical and atypical language development and the ways in which exceptional conditions can interact with an individual’s experience with and use of language. Special educators use individualized strategies to enhance language development and teach communication skills to individuals with exceptional learning needs. Special educators are familiar with augmentative, alternative, and assistive technologies to support and enhance communication of individuals with exceptional needs. Special educators match their communication methods to an individual’s language proficiency and cultural and linguistic differences. Special educators provide effective language models and they use communication strategies and resources to facilitate understanding of subject matter for individuals with exceptional learning needs whose primary language is not English. 

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	
	
	
	
	
	
	
	

	CEC 7 : Instructional Planning
Individualized decision-making and instruction is at the center of special education practice. Special educators develop long-range individualized instructional plans anchored in both general and special education curricula. In addition, special educators systematically translate these individualized plans into carefully selected shorter-range goals and objectives taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through maintenance and generalization. Understanding of these factors as well as the implications of an individual’s exceptional condition, guides the special educator’s selection, adaptation, and creation of materials, and the use of powerful instructional variables. Instructional plans are modified based on ongoing analysis of the individual’s learning progress. Moreover, special educators facilitate this instructional planning in a collaborative context including the individuals with exceptionalities, families, professional colleagues, and personnel from other agencies as appropriate. Special educators also develop a variety of individualized transition plans, such as transitions from preschool to elementary school and from secondary settings to a variety of postsecondary work and learning contexts. Special educators are comfortable using appropriate technologies to support instructional planning and individualized instruction.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	
	
	
	
	
	
	
	

	CEC 8 : Assessment
Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with exceptional learning needs, including those from culturally and linguistically diverse backgrounds. Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure nonbiased, meaningful assessments and decision-making. Special educators conduct formal and informal assessments of behavior, learning, achievement, and environments to design learning experiences that support the growth and development of individuals with exceptional learning needs. Special educators use assessment information to identify supports and adaptations required for individuals with exceptional learning needs to access the general curriculum and to participate in school, system, and statewide assessment programs. Special educators regularly monitor the progress of individuals with exceptional learning needs in general and special curricula. Special educators use appropriate technologies to support their assessments. 

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	
	
	
	
	
	
	
	

	CEC 9 : Professional and Ethical Practices
Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with exceptional learning needs, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others’ attitudes, behaviors, and ways of communicating can influence their practice. Special educators understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with exceptional learning needs and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them.

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates.
	
	
	
	
	
	
	
	

	CEC 10  : Collaboration
Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with exceptional learning needs are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with exceptional learning needs. Special educators promote and advocate the learning and well-being of individuals with exceptional learning needs across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with exceptional learning needs. Special educators are a resource to their colleagues in understanding the laws and policies relevant to individuals with exceptional learning needs. Special educators use collaboration to facilitate the successful transitions of individuals with exceptional learning needs across settings and services. 

Beginning special educators demonstrate their mastery of this standard through the mastery of the CEC Common Core Knowledge and Skills, as well as through the appropriate CEC Specialty Area(s) Knowledge and Skills for which the program is preparing candidates
	
	
	
	
	
	
	
	

	ESPB 19015.1  
The program curriculum is advanced in rigor and results in advanced knowledge, skills and dispositions in teaching students with special needs. The program reflects consideration of the NBPTS principles as well as CEC and NCATE/CAEP standards.
	
	
	
	
	
	
	
	

	ESPB 19015.2  
The program provides candidates with advanced knowledge and skills that parallels all requirement areas in the North Dakota Standards for Program Approval CC: Common Core standards for all special education teachers. 
	
DO NOT COMPLETE; ALREADY ADDRESSED IN CEC STANDARDS


	ESPB 19015.3  
The program provides candidates with advanced knowledge and skills that parallels all requirement areas in the applicable special education area of the North Dakota Standards for Program Approval 8.11 being addressed (i.e. DH: Deaf and Hard of Hearing, VI: Visual Impairment, ID: Intellectual Disabilities, or ECSE:  Early Childhood Special Education, etc.) 
	DO NOT COMPLETE; ALREADY ADDRESSED IN CEC STANDARDS

	ESPB 19015.4 
The program requires candidates to develop the ability to apply research and research methods relevant to the advanced field of study, including recent research-based knowledge, concepts, and analytical capabilities of the exceptional child specialty area.  
	
	
	
	
	
	
	
	

	ESPB 19015.5
The program requires observation and field practicum experience in elementary school, secondary school, or preschool settings appropriate to the exceptional child specialization area.  Programs leading to initial licensure meet all state requirements for initial licensure; include student teaching in the specific area and grade level of licensure.
	
	
	
	
	
	
	
	

	ESPB 19015.6 
The program requires the study of current, appropriate instructional technologies.
	
	
	
	
	
	
	
	



SECTION IV – EVIDENCE OF MEETING STANDARDS


It is expected that your program makes use of multiple assessments to ensure that all standards are met. For each program assessment listed in Section II, provide the following information:
1. Description of Assessment: This includes a brief description of the assessment, assessment instrument (this is often given to the candidate), and corresponding rubric/scoring guides.  Note: work samples or other artifacts may also be included if desired.  

2. Data Summary Table: This includes a data table showing three years of results. 

3. Analysis of Findings: Explain how candidates met each specific standard targeted with this assessment.


Assessment 1 (required): Cumulative GPA at the Point of Completion

Complete Table 1 reporting at least 3 years of data (courses included in the calculation must be required for all candidates.)
	1: Data Summary Table

	Year
	N (number of candidates)
	Overall Average GPA
	Range of GPA

	
	
	
	

	
	
	
	

	
	
	
	



 1: Analysis of Findings



Assessment 2 (required): Internship/Field Experience Assessment 

2: Description of Assessment: This includes a brief description of the assessment, assessment instrument (this is often given to the candidate), and corresponding rubric/scoring guides.  

2: Data Summary Table: This includes a data table showing three years of results.
a. Build a table that includes the following:
i. The N (number of candidates)
ii. Proficiency scale (e.g. Beginning, progressing, proficient, exceeds proficient) 
iii. Performance results at each proficiency level (at least 3 years of data)

2: Analysis of Findings: Explain how candidates met each specific standard targeted with this assessment.


Assessment 3 (required):  Assessment of Content Knowledge.  Note:  If using the Praxis, please complete Tables 3a and/or 3b.

3: Description of Assessment: This includes a brief description of the assessment, assessment instrument (this is often given to the candidate), and corresponding rubric/scoring guides.  

3: Data Summary Table: This includes a data table showing three years of results.
a. Build a table that includes the following:
i. The N (number of candidates)
ii. Proficiency scale (e.g., Beginning, progressing, proficient, exceeds proficient) 
iii. Performance results at each proficiency level (at least 3 years of data)
3: Analysis of Findings: Explain how candidates met each specific standard targeted with this assessment.


Praxis II: Content Test: Complete the Table 3a reporting at least 3 years of data 
	The required specialty area tests are listed below:

	Test Title
	Computer Code
	Paper Code
	Passing Score

	Core Knowledge and Applications
	5354
	0354
	151

	Early Childhood Special Education
	n/a
	0691
	159

	Education of Deaf and Hard of Hearing
	n/a
	0272
	160

	Emotional Disturbances
	n/a
	0371
	150

	Gifted and Talented Education
	n/a
	0357
	146

	Intellectual Disabilities/
Developmental Disabilities
	5543
	0543
	164

	Learning Disabilities
	n/a
	0383
	151





	3a:  Praxis II Content Test Data Summary Table

	Years
	Content Area Test Name and Number
	ND Passing Score
	Total # of Test Takers
	Average Score
	Percent Passing

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	



Praxis II: PLT (Principles of Learning and Teaching): Complete Table 3b reporting at least 3 years. Candidates need only take one PLT. Revise the table as needed to display results from all candidates across one or more tests.
	The choices of PLT tests are listed below:

	Test Titles
	Computer Code
	Paper Code
	Passing Score

	Principles of Learning and Teaching: Early Childhood
	5621
	0621
	157

	or

	Principles of Learning and Teaching: Grades K–6
	5622
	0622
	160

	or

	Principles of Learning and Teaching: Grades 5–9
	5623
	0623
	160

	or

	Principles of Learning and Teaching: Grades 7–12
	5624
	0624
	157




	3b: Praxis II PLT Data Summary Table

	Years
	Content Area Test Name and Number
	ND Passing Score
	Total # of Test Takers
	Average Score
	Percent Passing

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Praxis Data Analysis of Findings:  Explain how candidates met each specific standard targeted with this assessment.




Insert Additional Assessments Here (for a total of 6 to 8 assessments)


SECTION V – ANALYSIS USE OF ASSESSMENT RESULTS TO DEMONSTRATE MEETING OF STANDARDS AND FOR PROGRAM IMPROVEMENT


Directions:  This section explains how faculty are using the data from assessments to improve candidate performance and the program. Respond to the following questions by summarizing principal findings based the aggregation of assessment data and not by individual assessments.  

1. Based on the findings of your assessments, please explain your program’s strengths.

2. What areas did you identify as needing improvement?  Please explain what changes you have already made to improve candidate performance and strengthen the program, as well as future changes for continuous improvement.
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